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Abstract  


This Master of Science thesis in International Environmental Studies investigates the research 
 question: How do environmental narratives from home and (pre-) school shape children’s 
 environmental knowledge at an early age in Nepal, and to what extent does the education 
 system integrate local environmental knowledge in the teaching? 


The research question is investigated through a narrative analysis. The analysis is based on 
 primary information, which was gathered during 4 months fieldwork in Nepal in July 2014 
 and from mid-September to mid-December 2014. The analysis starts with a presentation of 
 two narratives that emerge through the collected data. It compares these narratives to already 
 established narratives and discourses. Further, the narratives’ productive power is 


investigated. I analyse how these narratives frame nature and actors, how they are produced 
and reproduced, and what actions these narratives make preconditions for. Finally I analyse 
how the narratives are challenged and changed. 
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1. Introduction  



1.1.  Choice of topic 


The world today faces global environmental challenges such as the loss of biodiversity, 
 natural resources and climate change. Ensuring sustainable development is one of the UN’s 
 millennium development targets, along with other development goals like education for all 
 and eradication of extreme hunger and poverty (“UN Millennium Project”, 2006). In the last 
 decade, international agreements on environmental issues and global environmental 


management ideas about how to solve both environmental issues and develop countries have 
 shown that blueprint solutions seldom work out (Escobar, 2012). Nepal serves as one example 
 where a western model of education encouraging rural transformation as a way to develop has 
 not served its purpose (Parajuli, 2014b).  


The Human Development Index (HDI) ranks Nepal among the world’s least developed 
 countries with two-thirds of the labor force engaged in agriculture. According to the Human 
 Development Report 2014, there are large social inequalities due to factors such as: caste, 
 ethnicity, gender and also regional differences in Nepal. The report recommends the Nepali 
 state to focus on (among others) agriculture and education to decrease inequalities, and to 
 transform agriculture from subsistence to commercialisation and modernisation to develop the 
 country (Nepal Human Development Report, 2014). Along with the need for rural 


development, Nepal faces environmental challenges like deforestation and climate change 
 (Sherpa, Sherpa, Ghale, & Rai, 2010). Because blueprint solutions neither serve to solve 
 environmental problems nor bring forth development (Roe, 1991), it is thus necessary to see 
 Nepal´s development challenges from a local perspective. The environmental knowledge of 
 people that has sustained their lives through agriculture for generations can play an important 
 role in the country`s transition towards development.  


Environmental education has become an important part of preparing for future environmental 
problems, and is also seen as important for development. When UNESCO (2005) launched 
the Decade of Education for Sustainable Development 2005-2014, environmental education 
was  a part of the programme. Preparations for the Decade of Education for Sustainable 



(11)Development in Nepal see a potential for improving education on sustainable development 
 and including local people´s environmental knowledge (Bhandari & Abe, 2003). However, by 
 the end of the decade the Nepali education system still has a long way to go to recognise and 
 integrate local people´s environmental knowledge (Parajuli, 2014b). 


To really understand the nuances of the situation you need to step beyond the traditional 
 methods of measuring. This thesis investigates how two different narratives about the 
 environment pass environmental knowledge on to children between 3 and 9 years old in 
 Nepal.  One narrative is based upon traditional spiritual beliefs and the other is based upon 
 scientific knowledge represented in the education system. Further, the thesis discusses how 
 these narratives relate to other discourses. The narratives have productive power and frame 
 nature and actors in specific ways that have political implications. They are produced and 
 reproduced in different ways, and they are also in change. These aspects may give some 
 insight into why education does not manage to play its intended role in rural transformation 
 and development.  


An analysis of differences in the two narratives can shed light on the challenges of integrating 
 local environmental knowledge in formal education.  



1.2.  Research questions 


This thesis investigates the following research question:  


How do environmental narratives from home and (pre-) school shape children’s 


environmental knowledge at an early age in Nepal, and to what extent does the education 
 system integrate local environmental knowledge in the teaching?  


During the analysis the following questions have helped illuminate different aspects of the 
 main research question: 


-  Which narratives emerge through the collected data, and what other discourses and 
 narratives do these narratives resemble? 


-  How do the narratives frame nature and actors? 



(12)-  What actions do the narratives make preconditions for? 


-  How are these narratives challenged and changed?  


These questions differ from the sub-research questions that guided the interviews during my 
 fieldwork. Out of the initial sub-research questions, questions 1 and 3 and to some extent 4 
 are covered in the above questions.  


Initial sub-research questions:  


1. Which environmental narratives are told to the children, and how do these narratives 
 explain the relationship between society and nature (storyline, actors, and metaphors)? 


2. How is “a healthy environment”/the preferred state of surrounding nature described, and 
 what human attitudes and practices support a “healthy environment”? 


3. How do the narratives from formal and informal education differ in ontological 
 understandings of society-nature relations? 


4. What are the benefits and challenges from integrating parents’ local environmental 
 knowledge in the visited kindergartens and schools?  



1.3.  Initial perspective and perspective evolving through the  collected data 


My initial perspective was political ecology, recognising the interconnectedness between the 
 environment and political decisions. I wanted to see how different discourses on the 


environment and human-nature relations influenced children, and also their parents and 
 teachers. To understand the entire complexity of the discourses was not my scope, I looked 
 for narratives about the environment and what ontological positions these narratives 


represented. My main aim was to investigate how different understandings of the world - 
represented by spiritual beliefs and science may merge or create tension. However, during the 
analysis the perspective changed and other aspects became central, as shown in the change of 
sub-research questions. Ontological positions of the narratives became a part of the thesis 
instead of the main focus. The end result is a more Foucauldian approach to how power and 



(13)knowledge are interlinked. It became relevant to shed light on how the narratives I found 
 relate to and are strengthened by other discourses and narratives. Further, I analyse the 
 productive power of the narratives – how they produce nature and actors and how this affects 
 children’s identity formation. I then discuss how the narratives are produced and reproduced, 
 what actions these narratives lay preconditions for, and how the narratives are challenged and 
 change. By choosing such a perspective the political implications of the narratives become 
 more visible.  



1.4.  Theoretical framework 


1.4.1. Nature and environmental knowledge  


“Nature” is a very complex word that can refer to a very wide range of phenomena, and can 
 thus be tricky to understand. The word “nature” can refer to the entire physical world, the 
 non-human world, the essence of something, or an inherent power or force. Terms for nature 
 include: ecosystem, wilderness, biology, reality, genes, life, human, instinct and environment 
 (Castree, 2013).  


Figure from Castree (2013, p. 18). 



(14)“Environment” simply means the surroundings, and the term is often used to mean the 


surrounding nature. In this study nature is understood as more-than-human nature. It therefore 
 includes fields, forest, plants, animals, sky and mountains, weather… in one sense, 


“everything” that is not human (Abram, 1996). Environmental knowledge thus refers to 
 people’s relations to the more-than-human nature. This relation consists of people`s socially 
 constructed understandings of the environment and people`s actions – actions that both result 
 in, and come from understandings.   


As I study how environmental knowledge is passed on to children aged between 3 and 9 years 
 old, the terms “nature” and “environment” must include what the children are able to grasp at 
 their developmental stage. For the 3 year olds, “nature” in the beginning means the very 
 concrete - other than human world – in our surroundings. Up to 9 years old the children have 
 a higher level of abstraction, and nature and environment include ideas about nature. Thus, I 
 am also interested in “the nature of nature”. As a simplification, these ideas about nature are 
 understood to come from Western science, spiritual beliefs and experience-based practices. 


The ideas are seen as passed on to children from the older generation as narratives. Thus I am 
 also interested in the environmental knowledge of parents and teachers, and also of people 
 who work with educating teachers or in other ways with the curriculum of kindergartens and 
 schools. 


Using fuzzy concepts as “nature” and “environmental knowledge” instead of choosing a 
 specific area (as forests or climate change) has some challenges. It may have resulted in 
 scattered data; on the other hand, a benefit is that the interviewees talked about what was most 
 relevant for them. This may have given more insight in which discourses people are 


influenced by, and thus have more interest from a political ecology point of view. 


1.4.2. Political ecology and discourses. 


Political ecology as a field emerged out of the need for understanding both the biophysical 
 and social background for environmental issues. It built upon research fields such as political 
 economy and cultural ecology, and added the dimension that ecology is inevitably political. 


Political ecology investigates the relation between society and nature in a critical, political 
 way. Research cannot be neutral; its concepts have a historical heritage (Robbins, 2012). 


Instead of scientific “truths”, the different versions of environmental issues can be critically 
evaluated by looking at how they are presented in different discourses (Blaikie, 1995). 



(15)Discourses are defined by Adger, Benjaminsen, Brown, and Svarstad (2001) as “knowledge 
 regimes”, or shared understanding of a phenomenon. A field of knowledge evolves through 
 discourse, and is in itself a discourse. Discourses are then a set of statements that provide 
 knowledge within a field, and thus pretty much determine how we interpret our world/reality 
 in that field. There are often many competing discourses in a field at the same time or 


evolving through time. Different actors like: national or international organisations, activists, 
 scientists, states and local populations – present their versions of reality, which both shape 
 and reinforce the actors’ agenda. Leading discourses are powerful in shaping our 


understandings of the world, and they are related to power in society as they influence 
 policies and decision-making. 


Power relations have been central in critical evaluations of different discourses in political 
 ecology. Topics such as: degradation and marginalisation, conservation and control, 


environmental conflicts, environmental subjects and identities, political objects and actors are 
 central in political ecology (Robbins, 2012). Political ecology has evolved during the last 
 decades from structure-oriented, to more mixed actor and structure-oriented explanations 
 (Escobar, 2007). According to Arturo Escobar (2010), today’s third generation of political 
 ecology arises out of a broader transformation in social theory, what is called the “ontological 
 turn”. “Political ecology can be defined as the study of the manifold articulations of history 
 and biology and the cultural mediations through which such articulations are necessarily 
 established” (Escobar, 1999, p.3). Political ecology as a field has no central theory; it is more 
 a community of practice that critically examines the existing discourses or truth regimes 
 (Robbins, 2012).  


This thesis examines how environmental narratives contribute to truth regimes, what other 
 discourses they are related to, and how power and knowledge is interlinked. I discuss the 
 topic degradation and marginalisation, and also touch upon environmental subjects and 
 identities through analysing how the narratives affect children´s identity formation. As 


primary data of investigation this paper examines the discourses about nature found in a small 
 sample of homes and schools, and how they influence the formation of children as 


environmental subjects. Unable to cover a full understanding of the existing discourses (in a 
country foreign to me, through interviews conducted within a limited time), a suitable 



(16)approach is to examine the narratives about nature and the environment that emerge from the 
 interviews and observations.  


1.4.3. Discourses and narratives  


Michel Foucault has been central in the development of discourse analysis, both through 
 theoretical work and empirical research. Foucault states that knowledge is situated, which 
 means it is found in a certain place and time. People produce and reproduce systems of 
 understanding the world through representations, and there is no realm of extra-discursive 
 truth beyond discourse. This is a post-structuralist stand which means that discourse - rather 
 than reflecting the world in an objective way, systematically forms the objects of which they 
 speak (Foucault, 1980). For instance, if lightning struck a house, one person may speak of this 
 as a natural phenomenon, while another person may say this proves that the house is impure. 


The event is the same, but how it is spoken about depends upon the structuring of a discursive 
 field.  


There is a symbiotic relationship between knowledge and power; they mutually reinforce each 
 other. Foucault claims that in studies of power institutions like “the state”, the institution has 
 gained too much attention; rather, to understand power one must pay attention to small 
 everyday physical mechanisms, systems of micro-power (Foucault, 1980). The everyday 
 statements of people on a micro-level produce and reproduce discourse. Power is dispersed, 
 and so in a sense even a child reproduces discourse. “… discourse constructs the social world 
 in meaning, and that, owing to the fundamental instability of language, meaning can never be 
 permanently fixed” (Phillips & Jørgensen, 2002, p. 6). Discourses are thus not fixed and 
 stable, but always in flux and are constantly transformed through contact with other 
 discourses.  


Such is the case with environmental discourse; Hajer (1995) shows that a discourse on acid 
rain can include discursive elements from various disciplines like: physics, ecology, tree 
physiology, mathematical modelling, economics, engineering and philosophy. This discursive 
complexity and flexibility often goes unattended when policy makers base their decisions 
upon facts provided by different discourses. Even if power is dispersed and discourse is 
produced and reproduced through systems of micro-power, some actors have more social 
power than others and their productions of discourse are more likely to achieve hegemony. 



(17)Different discourses, with their respective representations of the world, constantly struggle 
 with each other to fix the meanings of language in their own way. When one particular 
 perspective dominates, this discourse has achieved hegemony (Phillips & Jørgensen, 2002).  


Power must be understood not only as coercive but also as productive with a dimension of 
 how discourse produces different representations of the world (Foucault, 1980). Discourse 
 analysis can help us understand how the seemingly unchanging and “natural” phenomena that 
 constitute our worlds are actually shaped through human history. “Discourse analysis makes 
 the social world more transparent by demonstrating how its elements interact” (Neumann, 
 2008, p. 76). Further, discourses contain internal rules that structure people’s lives by 
 enabling or constraining behaviour. Some questions would be impossible to ask within an 
 existing knowledge regime, and some cases would be almost impossible to argue (Foucault, 
 1980). For instance would it be impossible to include an argument that menstruating women 
 should not get close to endangered species in an environmental conservation discourse in 
 Norway. The Norwegian culture has no connotations of purity and impurity, and such an 
 argument would have no power. In Nepal however, connotations of purity and impurity are 
 very much embedded in the culture, which would enable such an argument. 


“Because a discourse maintains a degree of regularity in social relations, it produces 


preconditions for action. It constrains how the stuff that the world consists of is ordered, and 
 so how people categorize and think about the world. It constrains what is thought of at all, 
 what is thought of as possible, and what is thought of as the ‘natural thing’ to do in a given 
 situation” (Neumann, 2008, p. 63).  


Discourses describe a complex reality, and their agenda is based upon interpretation of this 
 reality. Being complex, their main messages are transferred to many people through 


simplifications as myths, metaphors and narratives. A narrative is a story, a simplified version 
of truth that is easy to remember. It contains a storyline and archetypical actors. The storyline 
contains a beginning, middle and end, and also predicts what will happen in the future. A 
typical cast of actors in narratives are the victim, the villain and the hero. These archetypical 
figures simplify the facts, and actors are categorised as “weak”, “bad” or “good” (Adger et al., 
2001). A narrative is designed to stick in our mind, make the agenda clear, and often has a 
dramatic structure that appeals to our emotions. The purpose is to create meaning for the 
receivers, to execute productive power. This created meaning can in turn inform political 



(18)“Environmental narratives have been defined as convenient yet simplistic beliefs about the 
 nature, causes and impacts of environmental problems, which also influence the generation of 
 further environmental research and proposed solutions” (Leach & Mearns, 1996). Adger et al. 


(2001) identify major discourses associated with global environmental issues: climate change, 
 deforestation, desertification and biodiversity use. Two main discourses on all these issues are 
 a global environmental management (GEM) discourse and a populist discourse. The GEM 
 discourse is based upon the belief that technological development and external policy 
 intervention can solve environmental problems. The populist discourse presents local actors 
 as victims, and external interventions as exploiting natural resources. However, the findings 
 from local-specific research do not fit these discourses. Rather, the dominating discourses can 
 obscure the complex interactions between people and environment that take place in a 


specific place (Fairhead & Leach, 1998).  


Similarly, Emery Roe has investigated development narratives in Africa. According to Roe 
 (1991), development narratives contribute to blueprint development – a belief in premade 
 plans for rural development. Such premade plans based upon broad generalisations about 
 development seldom work as planned. Other researchers have recommended abandoning 
 blueprint development, and adopting a learning process approach towards development. 


However, development narratives persist even if empirical evidence from the field proves that 
 they are based upon faulty assumptions. Roe (1995) describes two development narratives 
 about Africa; one is the “Except-Africa” narrative. It is a crisis narrative which the media 
 frequently presents, which concludes that development works except in Africa where 
 everything gets worse. The other narrative is a neo-Malthusian Doomsday Scenario. This 
 narrative describes how population growth and animal population growth accelerates and 
 results in overutilisation of scarce resources. This, in turn, leads to political unrest and a 
 situation where the government´s rural development policies are helpless. Roe states that: 


‘… crisis narratives are the primary means whereby development experts and the institutions 
 for which they work claim rights to stewardship over land and resources they do not own. By 
 generating and appealing to crisis narratives, technical experts and managers assert rights as 


“stakeholders” in the land and resources they say are under crisis’ (Roe, 1995, p. 1066).  



(19)Development narratives thus function as stabilising assumptions for policy making in 


situations that are complex and uncertain (Roe, 1999). Based upon blueprint generalisations, 
 there are empirical problems with these narratives. They do not provide estimates about which 
 levels of human and animal populations could secure sustainable resource use and lead to 
 economic growth. Roe states there is a need for more policy-relevant scenarios - counter-
 narratives that can help stabilise policymaking. Counter scenarios require a reversal of old 
 patterns of thinking. As an example – if African people describe poor education and not 
 population growth as the main development problem, experts should investigate how this 
 narrative can be true and what could be done to improve education (Roe, 1995). 


In oral cultures, narratives: preserve knowledge, allow for adapting to changes by changing 
 the stories according to the local situation, and pass on knowledge to the next generation 
 (Bharucha, 2003). Narratives can be related to important natural sources; the information to 
 be remembered can be memorised in stories that produce meaning far beyond the mere facts 
 about the natural source. Humans, nature and supernatural entities may interact in a way that 
 sustains the environment as it is today (Abram, 1996). These narratives represent not only a 
 different culture than the modern western one, but also another understanding of reality – 
 another ontology. One example is the song-lines of the aboriginal Australians. The song-lines 
 are songs that are sung as people travel through the landscape, describing the journey of a 


“creator-being” in the time of Dreaming. Through the descriptions in the song people are able 
 to navigate vast distances and find what they need in terms of food, shelter and other natural 
 resources in the scarce desert-like landscape. Australia contains an extensive system of these 
 song-lines, some of them hundreds of kilometres long. Even if they cross territories of tribes 
 with different languages and different cultural traditions, people are able to recognize where 
 they are through the song due to its melodic content and rhythm. By repeating the song-lines, 
 people reproduce the narrative and thus keep alive a mythological map over a vast area and its 
 natural resources (Abram, 1996).  


1.4.4. Ontology, traditional ontologies and modern ontologies  


While narratives are simplifications of discourses, ontology refers to the understanding of the 
underlying reality the discourses are based upon. I use ontology in the philosophical sense of 



(20)disciplines like anthropology, there has been a shift recently towards speaking about 
 ontologies instead of indigenous cultures when describing different knowledge systems 
 (Blaser, 2013). “Some recent trends discuss the multiplicity of socio-natural worlds or 
 culture-natures, relational versus dualist ontologies, networked versus structural forms of 
 analysis, and even a renewal of the question of what constitutes life” (Escobar, 2010, p.92). 


This implies a shift towards an anti-essential understanding of reality and opens up for 
 multiple realities. Ontologies differ from cultures in the way that one essential reality can 
 foster different cultures, and also in that our experiences of the world are more direct. Not 
 through linguistic or symbolic reference representations, but through our bodily experiences 
 (Fosshagen, 2014). It can thus be said that we enact our realities (Mol, 1999).  “…instead of 
 studying people's knowledge of the world ..(one) ..has begun to take people's worlds seriously 
 and instead study how they produce their worlds” (Ziegler Remme, 2013, p. 9). This thesis 
 recognises that multiple ontologies are represented in the collected data. In some areas they 
 merge and co-exist, and in other areas they oppose each other. Two main distinctions are 
 presented in the analysis.   


The term traditional ontologies represents the spiritual-based animist ontologies found in the 
 local (and also national) culture. I (admittedly unfairly) treat them as one group, to represent 
 traditional ontologies other than modern ontologies. Origins are Shamanistic traditions, 
 Buddhism and the former state religion Hinduism. Some characteristics of these ontologies 
 are a belief in gods and supernatural powers as strong determining forces, nature as a place 
 where gods reside, and reciprocity between humans and gods.  


Modern ontologies refers to an essentialist understanding of reality, a reality science can 
 uncover. The Cartesian divide between the abstract ideas and the concrete matter allows for 
 this understanding. It is seen as a product of western culture, and has greatly influenced 
 discourses on environment, development and education. Even though questioned and 
 contested in social science today, these ontologies hold a strong stand (Hornborg, 2010). 


Analysing ontologies can provide insights into the human-nature relationship presented in the 
narratives. It thus provides insight into different perceptions of environmental knowledge, and 
how this is passed on to the children. 



(21)1.4.5. Children and human/nature relations  


Anyone under 18 is legally a child, in this paper my main focus is on children between 3-9 
 years old. Children relate to nature through their own sensorial and practical experiences and 
 so human/nature relations for children are thus performed. What kind of experiences they will 
 get obviously depends on the biophysical reality of the nature they are exposed to. Equally as 
 important are the people around the children who let them get different experiences, and who 
 help them interpret these experiences. The social construction of our understanding of nature 
 starts in early childhood with the help of important people around us (Breidlid, 2013). These 
 important people around us can be family, friends/peers/classmates, neighbours, teachers at 
 kindergarten and at school. Family in this context means the ones that the children live with. 


It is the social aspect – time spent together – that is important for influencing the children. I 
 am not going into descriptions of how they are actually related, if the interviewees are called 


“sister”, they are referred to as “sister” in the thesis even if they might actually be niece. 


These important people around us not only share their knowledge in the form of ideas with us, 
 they also perform their relations to nature, and influence/encourage children to perform 


relations to the surrounding nature through informal education. Hence, children’s relations to 
 nature are in this thesis understood as a performed relationship.  


How do children learn – about nature as well as other things? My underlying assumption is 
 that of Montessori pedagogics. In the age between 3-6 children have an absorbent mind; they 
 take in all sensorial impressions in their surroundings and after 3 years they sort and 


categorise. From 6-9 the imagination is the main driving force for children’s learning 
 (Montessori, 1967). Children learn by doing, and learn from their surroundings; therefore 
 both physical and social environment are important. Kindergartens and schools are 


institutions that provide formal education for children. Education means a process of teaching, 
 training and learning to improve knowledge and develop skills (Montessori & Carter, 1963). 


Kindergartens and schools in Nepal follow a state curriculum (Ministry of Education and 
Sports, 2005). The curriculum is a working tool for the teachers, it states what children are 
expected to learn at different grades, and also informs them about the overarching goals of the 
education. 
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1.5.  Limitations and remarks  


This research explores the above-mentioned concepts and attempts to do so within the field of 
 political ecology. Other fields such as anthropology, pedagogics and philosophy could add 
 more insights to the topic, but are not a part of this study. Several areas are left out or only 
 touched briefly upon, and this represents some limitations to the thesis.  


First, the historical and present political situation in Nepal lays the foundation for present 
 power relations in society, and has a central role in shaping the education system.  


Second, language plays a central role in environmental knowledge, and the exclusion of 
 native languages in the education system is a factor that contributes to the marginalisation of 
 people and their knowledge. Third, this thesis does not investigate local people´s knowledge 
 about the environment, and thus the collected data does not go into the specific skills and 
 knowledge of local people. Nor does the thesis go in depth on spiritual traditions. 


Finally, this is not a study in pedagogics. The thesis does not give an overview or analyse the 
 content of the curriculum at school, only highlight some examples to support the argument. 


Criticisms of the education system with its strong emphasis on rote learning and academic 
 performance at an early age occurred frequently in the collected data and were seen as a 
 hindrance for children´s learning about the environment. However, this is also omitted from 
 the thesis. 



1.6.  Thesis structure  


In the next chapter I present my choice of research method, how I did the data collection, and 
 my own role in the research process. In chapter 3 I present background information about 
 Nepal. First I present the natural basis of Nepal and relevant environmental issues, then the 
 research sites Lamjung and Kathmandu. Further this chapter contains: cultural aspects of 
 Nepal, a brief history of Nepal, education in Nepal and political ecology in Nepal. 


In chapter 4 I present the findings from the collected data and analyse them. First the two 
narratives are presented, followed by resembling discourses and narratives. Then I discuss the 
productive power of the narratives, followed by a section on power in the narratives. Further I 
discuss the preconditions for actions the narratives lay the foundation for, and end up with 
discussing how the narratives are challenged and change. In chapter 5 I gather the threads and 
present a conclusion. 
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2. Data collection and methods 



2.1.  Qualitative research methods 


Research on passing environmental knowledge on to the next generation in Nepal could 
 perhaps theoretically have been done by other methods – as statistical surveys or mixed 
 methods. However, the advantage of qualitative research is that it aims to get an in-depth 
 understanding of how people understand and enact their relations to the environment. 


Qualitative research can answer other kinds of questions and can capture insights in complex 
 nuances that are lost in quantitative data collection. “Qualitative research, thus, refers to the 
 meanings, concepts, definitions, characteristics, metaphors, symbols, and descriptions of 
 things” (Berg & Lune, 2012, p. 3). Qualitative research has its strength in describing specific 
 situations or people, detecting meaning from interviewees and observations and 


understanding processes that lead to actions and outcomes (Maxwell, 2013). “Researchers 
 using qualitative techniques examine how people learn about and make sense of themselves 
 and others” (Berg & Lune, 2012, p. 8). 


2.1.1. Key premises for discourse analysis 


Narrative analysis forms a part of discourse analysis - a qualitative approach where theory and 
 methods are intertwined. As I have presented discourses and narratives in the theoretical 
 framework section 1, in this section I only sum up some key philosophical premises 
 underlying discourse analysis as a method. Discourse analysis is based upon the social 
 constructionist approach towards culture and society. This means that the social world is 
 constructed socially and discursively, it is not pre-given and determined by external 
 conditions. The first key premise for discourse analysis is a critical approach to taken-for-
 granted knowledge; language is not a reflection of a pre-existing reality and there is no 
 objective truth beyond products of discourse. The second key premise for discourse analysis 
 is historical and cultural specificity; our knowledge about the world is a product of 


interchanges among people at a specific time in history and at a specific place. The third key 
 premise for discourse analysis is a link between knowledge and social processes. It is through 
 social interaction our ways of understanding the world are constructed. The fourth key 


premise for discourse analysis is a link between knowledge and social action (Phillips & 



(25)Jørgensen, 2002). Discourses are preconditions for actions as they enable some forms of 
 actions and marginalise other forms (Neumann, 2008). 


2.1.2. Discourse and narrative analysis. 


Discourse analysis focuses on claims concerning a phenomenon, the actors who make the 
 claims, and the process in which the claims are made (Adger et al., 2001). The main aspects 
 of discourse analysis are: analysis of regularities in expressions to identify discourses, 
 analysis of the actors that produce, reproduce and transform discourses, and social impacts 
 and policy outcomes of discourses.  


While discourses refer to frameworks for construction of broader and more abstract 
 phenomena, narratives refer to social constructions about specific cases (Benjaminsen & 


Svarstad, 2008). Thus, narratives are a way of expressing discourses. Narrative analysis 
 covers a broad range of approaches that are “concerned with the search for and analysis of the 
 stories that people employ to understand their lives and the world around them” (Bryman, 
 2008, p. 55). In this research the interviewees told bits and pieces of what I during analysis 
 divided into two categories - a modernist narrative and a traditionalist narrative. I examined 
 the data for regularities and information that shed light on these narratives.  


2.1.3. Validity 


In discourse analysis there is no method to validate that the relationship of the analysis to 
reality is captured in a correct way. The analysis is an interpretation of the collected data, and 
thus the subjectivity of personal reflections is what adds quality. Whether other researchers 
could have replicated the research is therefore not a criterion for validity. Further, discourses 
are always in flux, and the collected data will contain diverging statements. The data contains 
several possible patterns that could have led to different analysis. The validity and quality of 
discourse analysis can be evaluated in terms of how trustworthy it is, and whether the analysis 
can be said to be fruitful. To make this thesis trustworthy, I try to make the research process 
transparent. In the methods section the reader should get an insight into how the research was 
conducted, and how I have influenced the process. I account for my researcher bias so that the 
reader understands how my own interests, values and expectations have influenced the 



(26)document the interpretations and give the reader access to empirical material. Further, the 
 analysis is based on a range of interviews and observations to be as solid as possible. I aim for 
 a comprehensive analysis, and illuminate different aspects of the data as suggested by Phillips 
 and Jørgensen (2002). For an analysis to be fruitful, it has to add something new to the 


research field and eventually foster new types of thinking and actions (Phillips & Jørgensen, 
 2002). This thesis adds insight into how narratives about the environment influence children 
 in the field of political ecology. 



2.2.  Personal involvement and choice of topic  


Closeness to nature has been important for me since my childhood days. I have early 


memories of planting flowers with my mother in our garden at springtime, of the salty water 
 and sandy beach in summer, the bright yellow, orange and red colours of fallen leaves in 
 autumn, and crossing a small snow-capped field in our neighbourhood on my first skis with 
 my parents. I played outdoors all year round with my friends, climbed our garden's apple trees 
 searching for fruit, tobogganed on the nearest field in winter, and later when we got older – 
 explored the native-like forest around the river in the nearby canyon. For me, having grown 
 up on the outskirts of Norway`s largest city Oslo, nature is a source of relaxation, inspiration, 
 adventure, and recreation. It is a place where I am reminded of how we share the earth we live 
 on with a myriad of other beings, from the tiny saplings to the huge trees, insects, birds, mice 
 and moose, a gratefulness for being here and a reminder of our complete dependence on 
 nature.  


My own relation to nature is socially constructed by the influence of the people close to me, 
 my formal and informal education and the culture I grew up in. And by all the things I have 
 done, like the ones mentioned above. The basis for people`s relation to nature is formed in 
 early childhood years, and leads to the wide range of understandings of what nature is and 
 how to relate to it.  


I am interested in what, and how children learn about nature. Further, how this learning is not 
neutral, but political - and will inevitably affect how we relate to nature and treat nature. My 
choice of thesis topic has evolved gradually. My interest for Nepal started with my first visit 
to the country in 2012, when I visited a friend who worked at the Norwegian embassy in 
Kathmandu. She worked with (among other things) education, and presented me with the 



(27)current situation in Nepal. From the point of early childhood education, Nepal caught my 
 interest. The government works towards education for all children from 1st to 5th grade, and 
 also tries to include pre-primary education in the compulsory education programme. From the 
 point of nature-society relations, Nepal is interesting due to huge diversity in nature and 
 culture. When it comes to how natural resources are used in the future, education is important. 


What kind of stories are told, what ontologies they represent, and how they implicitly or 
 explicitly create and recreate power relations interests me. Being among the world’s least 
 developed countries, there is much nature and little money in Nepal’s rural schools and 
 kindergartens. I believe it lays opportunities in integrating local people’s environmental 
 knowledge in the teachings, and it also opens up for new solutions based on local initiatives.  



2.3.  To do research in a country that is new to me, in a field that  is known 


Nepali culture and language were new to me, and that certainly affected the data collection 
 and analysis. I came with my own experiences and understandings of the world. There are so 
 many aspects of Nepali culture that I was not able to grasp during a four month stay - insights 
 that might have improved both choices during fieldwork and the final analysis. Coming as an 
 outsider from a rich country, people in the village regarded me as an educated, developed 
 person being very different from them. That caused both interest and shyness. Language was 
 a barrier in the village, while in the city the interviewees spoke English and were used to 
 foreigners. In the village the gender differences were at times very visible; some of the male 
 interviewees seemed to have difficulties in establishing eye contact with me and focused 
 entirely on my male interpreter Tamla. Gender discrimination in the form of regarding 
 menstruating women as impure is still common in many parts of Nepal, but did not pose a 
 problem for me.  


My host family in the village told me that previously menstruating women had to sleep 
 outside in the barn with the animals, but I could sleep inside since this practice has vanished. 


Another aspect of being a foreigner in Nepal is the social hierarchy of the caste system. I was 
told that white people have a position somewhere in between – not as pure as the higher 
Brahmin and Chhetri casts, and not as impure as the Dalits. The cast system permeates the 



(28)village I was frequently asked which cast I belonged to, and it seemed to come as a surprise 
 when I told people that Norway does not have a cast system. Being an outsider represented 
 problems due to language, and being a white female affected my social status. At the same 
 time being an outsider had some advantages as people found it interesting to speak with me. 


Doing research in a known field represents a bias. “Objectively, social scientists should 
 recognize that research is seldom, if ever, really value neutral. After all, the selection of a 
 research topic typically derives from some researcher-oriented position” (Berg & Lune, 2012, 
 pp. 208-209). I had some assumptions about quality in education, and I assumed many of the 
 interviewees regarded me as an expert in education. Still I believe my background rather 
 helped me open doors. The parents were likely to find my interest for their children authentic 
 and thus trust me. Teachers and others working with education seemed to be more open in the 
 interviews due to our shared work experiences. Nepalese kindergartens and schools differ 
 from Norwegian kindergartens and schools in many regards, so in one way I researched 
 something that was new to me. 



2.4.  Initial face – “getting in” – choice of sites.  


As emphasised by Berg and Lune (2012), access to relevant research sites, good translators 
 and “getting in” – gaining the interviewees trust and establishing good communication – was 
 crucial for the quality of the collected data. A contact person at Kathmandu University (KU)1
 helped me to find a qualified translator and get in contact with Nepal Federation of 


Indigenous Nations (NEFIN) to identify an appropriate research site. My aim was to do 
 research in a place where people’s livelihoods were based on agriculture, and where there was 
 a well-run kindergarten and school. Many schools and kindergartens in Nepal are poorly run; 


to get good data I preferred a best-case study to investigate education in schools and 
 kindergartens that were regarded as well run. NEFIN suggested a research site in Lamjung 
 where they had a project, and put me in contact with local resource persons – the chairman 
 and vice chairman of the Dura community. They invited me to do research in two villages, 
 and suggested a local translator and homestay. Together with the local interpreter I made a 


      


1NMBU`s partner university in Nepal



(29)three days trip to the villages to check if the site was suitable before I decided upon Lamjung 
 as the research site.   


2.4.1. Preparation phase, first plan and final plan  


After choosing the research site and translators, I prepared for the fieldwork in Kathmandu 
 together with the translator from KU- Vijaya Tamla. After a brief background literature 
 search about the Dura community, Tamla and I discussed how to frame the research 


questions. We did a pilot interview together with one woman that did not speak English to try 
 it out. Then we shared the purpose of the research and how we planned to do it with the local 
 translator, Cuzaan Dura. I did a pilot group interview with 3 students at the hostel I stayed at, 
 and a pilot observation with interviews at a nearby kindergarten.  


My first plan was to stay in Lamjung for two and a half months, with the help of Tamla for 
 three weeks. This would be more of an ethnographic study on the Dura community, with 
 interviews and observations from two villages and two schools. After a month the data 
 collection from one village was done. I adjusted the plan to have data from only one village, 
 and include three schools and a kindergarten in Kathmandu, Lalitpur and Bhaktapur. The 
 schools and the kindergarten were all private schools with a reputation of good quality, and 
 were thus also best-case studies. The change of plan shifted the focus of the thesis from 
 looking at a specific community towards interviewing more teachers and others that worked 
 with education. As many urban schools have English as a teaching medium, I could do this 
 without a translator. 


2.4.2. Translators 


In Lamjung few people knew English, and I was dependent on a good translator for good data 
quality. The ability to speak two languages well and provide good translations was only one 
part of it. According to Turner (2010), translators influence research in the same way as 
researchers – by appearance and background knowledge. Both Tamla and Dura had valuable 
contributions to the data collection that I could not have done without. Tamla worked as an  



(30)English teacher, and had done related research for his master’s thesis 2. Due to his previous 
 experience with qualitative research he showed much interest for the topic during the 


interviews, he was good at establishing trust with the interviewees and making them tell their 
 stories. He helped me frame the questions well and could tell small anecdotes that helped to 
 keep the interest of the interviewees. Dura was in family with a respected person in the 
 village, and her family had high status. Due to close relational bonds among the Duras she 
 had many relatives in the village. Even though she grew up in Kathmandu, she knew much 
 about the village and was central in getting access to the families.  


As discussed by Uddin (2011), it is important to reflect upon how researchers can reduce the 
 effect of being a stranger interviewing “others”, establish trust and let peoples’ stories be 
 heard to get reliable data. The data collection in Lamjung was a result of the shared efforts of 
 me, Tamla, Dura, and the interviewees – it was something we did together. Dura as an insider 
 of the community and Tamla as an insider of the investigated field helped me to reduce the 


“colonial legacy of ethnographic fieldwork” (Uddin, 2011). Two translators turned out to be 
 useful, as the family interviews took 1-1 and a half hours. As one translated, the other focused 
 on the interviewee. To make sure all central points and interesting details were translated I 
 recorded the interviews. As I wrote transcriptions Tamla checked if I had missed information, 
 and conferred the record. One challenge with not doing the interviews myself was that the 
 translator could put more emphasis on what he thought the researcher was looking for and 
 thus filter the information in a biased way. As we all lived together, we got time to discuss 
 both in advance and after the interviews in order to get reliable translations.  



2.5.  Sampling strategy  


For family interviews my target group was mainly caretakers of children between 3 and 9 
 years old. I used purposive sampling (Berg & Lune, 2012) to find interviewees within the 
 target group that would represent both genders, different age groups (both of the children and 
 caretakers) and different kinds of knowledge.  


      


2“COCK-A-DOODLE-DO!” A CLIMATE CHANGE ALARM (Tamla, 2013), narrative analysis of indigenous 
knowledge related to climate change. 



(31)In schools I interviewed as many teachers as possible that taught at the relevant age group.  


To get in contact with the target group I presented my research to Early Childhood Education 
 Centre (ECEC). First I did a group interview with 3 principals recommended by ECEC, and 
 then they invited me to one kindergarten and one school for further interviews and 


observation. This was a snowballing sample strategy. The last school visited was through a 
 personal contact. For four interviews with others that worked with education I used a 
 snowball sampling approach (Berg & Lune, 2012) starting with a contact at KU, the fifth 
 interviewee I got in contact with through ECEC. These five interviews included two 
 curriculum experts, one government resource person, a teachers trainer and a pre-school 
 teachers trainer (Appendix 1 – Overview of the sample for interviews). Purposive sampling 
 and snowball sampling were useful to find interviewees with relevant information, but as a 
 non-probability sampling approach it does not allow for generalization to a larger population 
 (Berg & Lune, 2012). However, through “saturation” – asking the same questions until I did 
 not get new information – the idea is to achieve representation.  



2.6.  Interviews  


I did semi-structured interviews, and the longer time the interviewees had set aside the more 
 conversation-like the interviews were. The questions were open ended to allow for flexibility 
 and unexpected information to occur (Berg & Lune, 2012). I wanted the interviewees to 
 reconstruct their experiences related to the topic, to understand the lived experiences of 
 people and the meanings they make of that experience. In the family interviews I used the 
 three-interview approach by Seidman (2013). The first interview establishes the context of the 
 interviewees’ experience - background and current situation. The second interview goes more 
 into detail about their experiences, and the third interview encourages the participants to 
 reflect more in depth. With the families I had the opportunity to do three separate interviews. 


In the shorter interviews with the teachers I tried to include all stages within one interview. 


For all interviews I went through the purpose and ethical concerns of the research in advance 
and got informed consent from the interviewees (Appendix 3 - Interview guide). 



(32)2.6.1. Families  


In Lamjung I did in-depth interviews with nine families from the Dura community to 
 understand how environmental knowledge was passed on to the children. All participants 
 lived in the same village, they did subsistence agriculture and some of the families received 
 income from remittances or other work. Although we spoke to different people in the 
 families, our main participant was the main caretaker. We asked to speak with the one that 
 spent most time with the child, and thus was likely to have largest influence on the child. 


However, we may have ended up with the one that wanted to speak with us, the one available 
 or the one with main responsibility in the family. It was common for three generations to live 
 together, and also in extended families with in-laws or other relatives. To find the people and 
 make appointments, we went from door to door in the morning or evening when people were 
 at home.  


2.6.2. Teachers, principals and others that work with education 


I interviewed principals and teachers from one government school in Lamjung, and two 
 private schools and one kindergarten in the city. Before I started research at schools and 
 kindergartens I introduced my research to the principal for consent. Schools and kindergartens 
 are busy places, and as I interviewed teachers in their work time I had to adapt to the school’s 
 schedule. Thus, the interviews were done in different ways. I decided to talk to as many 
 teachers as possible rather than many times with each teacher.  


The school in Lamjung was a government school with about 100 children and 15 teachers. 


Pre-primary and class 1 were together, with children from 3-6 years old. The school in 


Lalitpur was a private school with more than 1000 students from pre-primary to class 12. The 
 kindergarten and school in Bhaktapur was a private school with more than 1000 students from 
 nursery class (2 years) to class 12. The Kindergarten in Kathmandu was a private 


kindergarten with about 70 children from nursery class (2 years) to upper kindergarten (5 
 years). 


To get some insight into the experiences of people that worked with the education system, I 
did five additional interviews. I interviewed two curriculum experts that in different ways 



(33)contributed to curriculum development, one government resource person that supervises and 
 controls governmental schools, one teacher’s trainer and one pre-school teacher’s trainer.  



2.7.  Observations  


I spent four months in Nepal and had good time for informal observation of everyday life and 
 festivals both in the village and in the city. This resembles ethnographic fieldwork (Berg & 


Lune, 2012), and gave me insight into how people relate to the environment in their everyday 
 life. The time spent on informal observation adds to the solidity of the thesis, as I learned 
 more about the Nepali culture. After some months I learned some basic Nepali which made it 
 easier for me to get in contact with all kinds of people, not only those who were fluent in 
 English. I took some notes from informal conversations related to the research, which have 
 been useful for my analysis.  


2.7.1. Village life and homestay 


In Lamjung I stayed with a family with one child in the relevant age group. This gave me an 
 opportunity to see family life, observe daily activities as cutting grass for cattle and cooking 
 food, and see how the child in the family and children in the neighbourhood lived and related 
 to their environment. During my reconnaissance trip to Lamjung in July I could observe 
 ploughing and planting rice in terrace fields. When I arrived in September people finished the 
 last days of parda (shared work on the fields), and I could join them to celebrate when they 
 finished the parda. People were also preparing for the main festival Dashain with brewing 
 alcohol, slaughtering goats and buffaloes, and making the Ferris-wheel-like swing roteping 
 for the children and youth. I attended the main festival Dashain and two traditional weddings. 


2.7.2. City life and homestay/hostel/rental 


In Kathmandu I first stayed for three weeks at a girl’s hostel with Nepalese students, where I 
did my pilot study. I stayed for two weeks with a family with two children, which allowed me 
to speak with the parents and see how these children related to the environment in their daily 



(34)life. After a week in a hotel I stayed six weeks in a rented apartment, and got to know the 
 house-owner’s family. At the Tihar festival I visited a family for laxmi puja and bhai thika.  


2.7.3. Kindergarten and schools 


In kindergartens and schools I did formal observations as a supplement to the interviews. 


Prior to observations I received signed consent from the principals, and gave an account of the 
 ethical concerns as full anonymity, no pictures of children, and that my presence would not 
 disturb the class. I am fully aware that observations are not likely to show a “regular” class. 


Still, it gives me an impression about what the teachers talked about in the interviews. In one 
 school they seemed to have planned the classes well and switched their subjects when I came; 


in another school more of the teachers seemed to be nervous and insecure when I came. In the 
 two places where I did most hours of observation, the teachers seemed to have a more relaxed 
 attitude towards me. Prior to the fieldwork I visited one kindergarten in Lalitpur for a pilot 
 study, where I observed for two hours and got an impression of what I could expect from 
 observation. During fieldwork I spent approximately a week for the observations in the same 
 kindergarten and schools I did the interviews. The time spent on observations varied from two 
 lectures a day – one and a half hours - to six hours. I followed regular classes, with an 


exception at Bhaktapur school. There I also participated in two full-day fieldtrips to the forest, 
 one with kindergarten children and one with class 2 children. The observations gave some 
 insight into how the curriculum is taught in different schools, and gave practical examples of 
 what the interviewees told in the interviews (Appendix 2 – Overview of the sample for 
 observations). 



2.8.  To gather the material myself  


To gather primary data required good recording of interviews and observations. With only a 
few exceptions, the interviewees gave consent to sound recording the interview. Even if I took 
notes during the interview, I went through the sound records as I transcribed. Some interviews 
were fully transcribed, while for other interviews I transcribed only the relevant sections. In 
Lamjung where the interviews were done in Nepali I discussed with Tamla as I wrote 



(35)transcriptions, to be sure it covered the main content. I also took notes from informal 
 observations of everyday life.  


Good data collection depends on people’s willingness to speak openly with the interviewer 
 during interviews. It is an interaction, which means the interviewer’s appearance and the way 
 she conducts the interview influence the result. Therefore collecting the data myself allowed 
 me to get the information from people; I believe that these primary data are more 


fundamentally connected to my chosen topic than if I was to use secondary data from other 
 researchers. However, gathering the material myself limited the amount of data I had access 
 to compared to gathering secondary data, which could have given a larger amount of data in 
 less time.  



2.9.  Limitations with the collected data  


Firstly, the collected data are not representative for any group other than the sample group. I 
 have chosen to do a study of well-run kindergartens and schools, which implies that the 
 classes I observed and the teachers I interviewed are probably not representative for Nepali 
 schools. I interviewed nine families, which is also a small sample. These families must not be 
 interpreted as representatives for Nepali families. 


The language barrier limited the flow of information during interviews. English was the 
 second (or third for some) language for the interviewees in the interviews I conducted myself. 


Even if they spoke English in their daily work, I assume some aspects got lost in translation. 


Further, many of the interviewees had a simple language with poor grammar. This may not 
pose a hindrance to convey meaning, but makes some of the collected data less suitable for 
direct citation. The interviews with translators lasted up to one and a half hours. Even if two 
translators secured that I got the essential information they could not possibly do a direct 
translation of a long, conversation-like interview. Thus, the transcripts from these interviews 
are partly English summaries of longer descriptions in Nepali. Because of this, I decided not 
to present them as direct citations in the analysis. The language barrier caused some of the 
empirical data to be less suitable for direct translation. I have chosen to use both direct and 
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3. Background information about Nepal  



3.1.   Nature 


A discursive approach implies that environmental knowledge does not exist as essential truths 
 independent of context, but occurs in interplay between specific actors, at a specific time and 
 at specific places. The specific environments in the places I did my fieldwork are where the 
 children and the interviewees have their daily connection with the environment, and thus 
 where they have their practical experiences they base their knowledge on.  


I first present general information about Nepal, to give a broad impression of the country as a 
 whole; I then present the specific research sites.  


3.1.1. Nepal  


Nepal is a South Asian country that borders Tibet in the north and northwest, and India in the 
 east, south and southwest. With an area of 147 181 km², it covers 5 climate zones. Nepal is 
 one of few places in the entire world where climate zones changes the most over short 
 geographical distances. The country is divided into 3 regional belts- Terai, Hill or Middle 
 Hill, and Mountains. The Terai region consists of the plain lands that border India;its lowest 
 point is 59 meters over sea and has a tropical and subtropical climate. In addition, the Terai is 
 the most important region for agriculture. The Hill region, also called the Middle Hills, is 
 difficult to access due to the slope hills. They range mostly from 700-3000 metres above the 
 sea. The Hills region has a temperate to subalpine climate, and sustenance agriculture like rice 
 production and animal husbandry is the main livelihood outside the cities. The Mountains 
 range from 3000 metres above the sea to Himalaya range, with 8 of the world’s 14 highest 
 mountains including the Sagarmatha – the world’s highest peak on 8 850 metres above the 
 sea. It has a subalpine to alpine climate (Geography of Nepal, 2015). 


“The dramatic changes in elevation along this transect result in a variety of biomes, from 
 tropical savannas along the Indian border, to subtropical broadleaf and coniferous forests in 
 the hills, to temperate broadleaf and coniferous forests on the slopes of the Himalaya, to 
 montane grasslands and shrublands, and finally rock and ice at the highest elevations” 


(Geography of Nepal, 2015).  




    
  




      
      
        
      


            
    
        Referanser

        
            	
                        
                    



            
                View            
        

    


      
        
          

                    Last ned nå ( PDF - 124 sider - 3.40 MB )
            

      


              
          
            Outline

            
              
              
              
              
              
                              
    Discourses and narratives
                              
    Data collection and methods
                              
    Nature
                              
    History of Nepal
                              
    The scientific narrative compared to existing narratives and discourses
                              
    Productive power of the narratives – actors
                              
    Power in the narratives
                              
    Changing the narratives
                              
    Conclusion
                              
    – Interview guide
              
              
            

          

        

      
      
        
  RELATERTE DOKUMENTER

  
    
      
          
        
            12-00347
        
      

        Metals and metalloids from ammunition residues in shooting ranges and landfills may leach into  the soil and surrounding watercourses and may pose a threat to exposed wildlife

    
      
          
        
            10-01587
        
      

        Table 4.6 shows the amount of waste registered in NDED for the reporting year 2009 from the  Armed Forces, MoD, NDEA subsidiaries Property and Facility Management and Construction

    
      
          
        
            NUPIpaperIntlPolicing
        
      

        The increasing complexity of peace operations and the growing willingness of international actors to assume extended responsibil- ity for the rule of law in often highly

    
      
          
        
            Strong headvinds : valuing environmental impacts of a planned wind power development in Aurskog-Høland
        
      

        Master of Science in Economics  School of Business and Economics.. environmental costs of local wind power developments in Norway, and ii) add to the  methodological development

    
      
          
        
            Key insights for the future of urban ecosystem services research
        
      

        5 Helmholtz Centre for Environmental Research - UFZ, Department of Computational Landscape Ecology,  6 Urban Ecology Lab, Environmental Studies Program, The New School,  7

    
      
          
        
            Recognizing women in the struggle for social and environmental justice in the context of the Belo Monte hydropower dam in the Brazilian Amazon
        
      

        Women´s struggle for political involvement and participation is the third pillar of social and  environmental justice that relates to the second research question of this study: how do

    
      
          
        
            Cultivating sustainable cannabis in  the Danish Medicinal Cannabis Pilot  Programme : a case study at OC  CARE ApS
        
      

        In Table 1 below, I present how I developed the Environmental Interests theme to answer  research question 2 (How does the Envision Concept integrate economic, environmental, 

    
      
          
        
            PNAS.Panaceas+2018+%282%29.pdf (596.1Kb)
        
      

        a Bren School of Environmental Science and Management, University of California, Santa Barbara, CA 93106-5131; b Environmental Studies Program, Dartmouth College, Hanover,

      



      

    

    
            
                        
             Last opp dine studiemateriell for å laste ned alle dokumenter.

            
              

                        
  

                
            
            
        
        Last opp
                

            Dokumentet ditt vil bli beriket, delt på 9PDF NO for å hjelpe til med studiene.

          

                    
      
  RELATERTE DOKUMENTER

  
          
        
    
        
    
    
        
            Tales from Pianura : the construction of a social dump and its resisting community
        
        
            
                
                    
                    102
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

          
        
    
        
    
    
        
            A new valuation school: Integrating diverse values of nature in resource and land use decisions
        
        
            
                
                    
                    8
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

          
        
    
        
    
    
        
            Innovation drivers at the firm level. An empirical study of the Norwegian seafood industry.
        
        
            
                
                    
                    80
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

          
        
    
        
    
    
        
            Geological and environmental uncertainty and risk assessment in the Arctic, how can these be integrated?
        
        
            
                
                    
                    41
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

          
        
    
        
    
    
        
            Multiple stakeholders’ perceptions of green meetings in Stavanger region
        
        
            
                
                    
                    95
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

          
        
    
        
    
    
        
            Constructivism and post-constructivism:
        
        
            
                
                    
                    11
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

          
        
    
        
    
    
        
            AMAP Secretariat Oslo, August 2003 Updating of Environmental “Hot Spots” List in the Russian Part of the Barents Region: Proposal for Environmentally Sound Investment Projects Nordic Environment Finance Corporation (NEFCO)
        
        
            
                
                    
                    118
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

          
        
    
        
    
    
        
            Îáíîâëåíèå ïåðå÷íÿ ýêîëîãè÷åñêèõ "ãîðÿ÷èõ òî÷åê"
        
        
            
                
                    
                    115
                

                
                    
                    0
                

                
                    
                    0
                

            

        

    


      

      


              
          
            
          

        

          

  




  
  
  
    
      
        Bedrift

        	
             Om Oss
          
	
            Sitemap

          


      

      
        Kontakt  &  Hjelp

        	
             Kontakt Oss
          
	
             Feedback
          


      

      
        Juridisk

        	
             Vilkår For Bruk
          
	
             Retningslinjer
          


      

      
        Social

        	
            
              
                
              
              Linkedin
            

          
	
            
              
                
              
              Facebook
            

          
	
            
              
                
              
              Twitter
            

          
	
            
              
                
              
              Pinterest
            

          


      

      
        Få våre gratisapper

        	
              
                
              
            


      

    

    
      
        
          Skoler
          
            
          
          Emne
                  

        
          
                        Språk:
            
              Norsk
              
                
              
            
          

          Copyright 9pdf.net © 2024

        

      

    

  




    



  
        
        
        
          


        
    
  
  
  




     
     

    
        
            
                

            

            
                                 
            

        

    




    
        
            
                
                    
                        
                            
  

                            

                        
                            
  

                            

                        
                            
  

                            

                        
                            
  

                            

                        
                            
  

                            

                    

                    
                        

                        

                        

                        
                            
                                
                                
                                    
                                

                            

                        
                    

                    
                        
                            
                                
  

                                
                        

                        
                            
                                
  

                                
                        

                    

                

                                    
                        
                    

                            

        

    


