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(5)In a multicultural country, and especially in schools where teachers meet different students, 
 the role of teachers and their beliefs have important effects on children and their learning. A 
 relationship based on trust between a teacher and a pupil is one of the most important factors 
 contributing to learning (Hattie, 2009). 


This research thesis is built on a qualitative, phenomenological study design which analyzes 
 the personal experiences of teachers from Norwegian schools. Against this background, the 
 research question is: How do teachers perceive their relationship with their pupils in relation 
 to their teaching role? The research question embraces the different concepts that are 


enlighten in the master thesis. Thus, the research is focused on the relationship between 
 teachers and their pupils in a classroom, and precisely how teachers perceive this relationship. 


The theoretical framework is built on a pedagogical perspective where classroom 
 management is one of the aspects of the teaching profession. Within this, authority, 


communication and the teacher's positive outlook on the pupil are three critical areas in the 
 development of a teacher-pupil relationship (Nordahl, Hansen, & Hemmer, 2012; Nordahl, 
 Lillejord, Manger, & Helland, 2013). Secondly, the skills of the teacher are developed to 
 clarify the teacher's role in the relationship (Drugli, 2012). 


The method used to collect data is interview. The interviews are conducted with four teachers 
 from different Norwegian schools that meet academic and social challenges on an everyday 
 basis. 


The main findings in this study imply that the teachers’ personal skills have a variable 
 influence in their perception of the relationship with their pupils. Findings show that 


classroom management and teachers’ skills are two important elements in the teacher-pupils 
 relationship. They also demonstrate that communication, the positive outlook on the pupil and 
 the authority of the teacher should be used carefully in order to create a positive relationship. 


Indeed, the question of authority is raised in order to understand the significance of the 
 concept in the teacher-pupil relationship. Furthermore, findings venture an empiric balance 
 between professional and personal skills, establishing a stable classroom atmosphere and 
 favorably affecting the teacher-pupil relationship.  


Abstract 



(6)In relation to the findings, the analysis of data finally reveals heterogeneity as well as 


homogeneity among the respondents’ perception concerning the relationship with their pupils. 


Keywords: teacher-pupil relationship, classroom management, teacher’s perception, 
authority, communication, teacher’s skills, leadership. 
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(10)The relationship between teacher and pupil has changed through the ages. The last centuries, 
 the teaching profession was highly valued especially due to the staging of his authority with a 
 suit and tie. This symbolic and significant loss contributed to the change in the students' 
 attention and completely changed the image of the teacher that became more of a "good 
 teacher" and less "strict" with her pupils. The relation between pupil and teacher has been 
 long an under focused field in pedagogy because of the personal and emotional side. But 
 today in a PISA-era, where each country tries to demonstrate the best educational system, the 
 different aspects of classroom management are questioned. In recent years, international 
 studies have shown that the quality of the teacher-pupils relationship affects teaching and 
 learning; (Cornelius-White, 2007; Hattie, 2009). In particular, it has been shown that a 
 positive relationship has a large effect on pupil’s social and pedagogical learning (Hattie, 
 2009). 


The "macro" evaluations conducted by researchers in sociology of education lead us to know 
 what really happens in a classroom. It seems to be interesting to understand what the actors 
 (teachers, in the research) feel on a micro plan. Schools are places where everything happens 
 for pupils. And as a future teacher, one of my duties will be to encourage pupils in social and 
 academic success. Throughout my different practices in schools, I have noticed that teachers 
 adopt different behaviors toward their pupils in particular situations. The results of these 
 differences will, of course, influence the construction of pupil’s knowledge. 


From that point, this research will allow me to expand my knowledge of the profession by 
 gathering information from teachers. In this context, it seems interesting to dwell on the 
 question:  


How do teachers perceive their relationship with their pupils in relation to their 
 teaching role? 


In the present study, it will be necessary to collect views and representations conveyed by 
 teachers on their relationship with pupils. To lead the discussion it will be of interest to 
 answer some sub-questions: 


  How do teachers situate themselves on the scale of classroom management? 


Introduction 



(11)  What is a professional teacher and which skills should he/she have?  


  What do teachers think about the distance between teachers and pupils?  


First, this thesis will comprise the different theories that are necessary to defend a discussion 
about the research question. Secondly, it will present the phenomenological design chosen for 
the research and a description of the sample underlined by ethical questions. With the help of 
interviews, a third part will be consecrated to analysis. The last part will discuss the findings 
and give a possible answer to the question research.  



(12)
Education and Relationship 


The examination of the links between education and relationship will be carried out by the 
 exploration of three areas: the previous research, the institutional framework and the 


classroom practice. It is important to present what is known about education and relationship 
 by using previous research to understand the context of the study. The educational texts and 
 guidelines will give an overview on the decreed teacher’s position given by the government. 


1.1.  What do we know? 


Over the last decade, educational studies have flourished, especially in the EU, USA and 
 Canada. Researchers are focused on learning and they analyze all the possible factors. The 
 will to understand education is growing as societies evolve (Mialaret, 1987). From a 


pedagogical relationship defined by its impersonality, structured only by the knowledge and 
 norms of behavior rather than by the attention to the child; there is now a desire to see pupils 
 blossom, while they learn and obey. Today, we know a lot more about education and 


relationship in relation to learning; and classroom management is an appreciated field of 
 research in Education. 


Classroom management can be analyzed from different theoretical perspectives (ecological 
 approach, social constructivist approach, etc.) that emphasize different aspects, but classroom 
 management is mostly practical. This means that classroom management it's about what 
 teachers do to create an environment that supports and facilitates learning. According to 
 Hattie (2009), classroom management is about creating good conditions for both academic 
 and social learning in schools. The New Zealand researcher has studied more than 800 meta-
 analyzes, which shows which factors that, individually, promote or inhibit learning. 


According to this research, the teacher is then the most important determinant in the success 
 of pupils. Hattie discovered that one of the influential factor is: the relationship of trust 
 between teacher and student (ibid, 2009). 


Indeed, studies reveal that a positive relationship between teacher and pupils can be described 
as the cornerstone of classroom management (Marzano, 2003). Pupils who have positive 
relationships with their teachers are more motivated to work on academic activities than other 
pupils.  



(13)Cornelius White (2007) finds in his meta-analysis, that it is generally a positive learning 
 outcome for pupils, when teacher and pupils have a positive relationship. Then, it is the 
 teacher's responsibility to facilitate fostering a positive relationship with their pupils. The 
 study summarizes that a positive teacher-pupils relationship promotes students' critical and 
 creative thinking, participation, motivation for learning, good self-esteem, social 


connectedness, social skills, positive relationships between pupils, reduction in negative 
 behavior, and a reduction in absenteeism and dropouts . Furthermore, it is specified that the 
 teachers who promote good teacher-pupil relationship have the following characteristics: 


empathy, warmth, a supportive attitude and non-executive behavior (Utdanningsdirektoratet, 
 2013). Indeed, a warm and supportive attitude from teachers might influence the pupils 


‘behavior. A wide Norwegian study sheds light on the impact of emotional support on pupils 
 in relation to academic success (Bru, Stephens, & Torsheim, 2002). Another study shows that 


«love and care from a teacher seem essential elements for students and teachers to 
 communicate and establish a positive relationship» (Liu, 2013, p. 37). Drugli (2012) 
 underlines that small attentions (supportive comments, humor, etc.) can mean a lot in the 
 pupils’ life, inside and outside of the school. It seems to be a clear leadership and an efficient 
 cooperation that leads teachers and pupils to create relationships.  


Teachers must be clear on their expectations and respect must be established from both, 
 teacher and pupil. Moreover, a teacher that has control over his/her class and over academic 
 knowledge can also be helpful and affectionate (Nordahl et al., 2012). For the teacher, the 
 contact with students is described as the biggest challenge and as one of the greatest 
 satisfactions of this profession. 


On the other hand, it has been observed that certain attitudes and practices of teachers can 
 have negative consequences on pupils. Pupils demonstrate more social difficulties when they 
 perceive their teachers as being cold and severe. Treating pupils in a disrespectful and 


humiliating way can have an impact on their willingness to perform (Bernstein-Yamashiro, 
 2004). Additionally, the use of control methods over/on /toward pupils’ behavior can become 
 excessive when the student-teacher relationship is engaged in a power struggle (Davis, 2003). 


The aforementioned studies demonstrate that the teacher-pupils relationship is a determinant 
in the pupils’ personal life and school career. Education and relationship are in a dynamic 
process, which is under pressure from various sources of influence related to the pupil, the 
teacher and the school context. 



(14)1.2.  The institutional framework 


The context in which the teacher establishes a relationship with his/her pupils is stabilized by 
 the Educational Institution and designed to be integrated into the school system. Teachers 
 have a given role because they are representative of the society which requires respecting 
 certain rules. That’s why teachers are not free in their relationship with pupils; they are driven 
 by the educational institution that regulates the teacher-pupil relationship. 


Nevertheless, if the institution does not address the guidelines of teacher-pupil relationship, 
 the risk will be that teachers choose traditional teaching as pedagogy. But if it is too 


prescriptive, the risk is to have a too normalized relationship. Then it will become artificial 
 and therefore ineffective. 


1.2.1.  Report to the Storting No. 11  


This Parliament’s report no.11 called “The teacher – the role and the education” presents a 
 contemporary description of the teacher role in relation to education (St.meld. nr. 11, 2008-
 2009). The teacher role is exposed from different perspectives: historical, formal and practical 
 with a new teacher education program for primary and lower secondary education. It raises 
 the question of the complexity of the teaching role by giving a very wide and multifaceted 
 explanation. In chapter two “Assessment and measures” the government firstly gives a 
 definition of the teacher’s role: «The role of the teacher can be defined as the sum of 


expectations and requirements which are set for the exercise of the profession» (St.meld. nr. 


11, 2008-2009, p.12). 


The White Paper on Teacher education (English version of the Parliament’s report presenting 
 the principal elements) sets out the fundamental areas of teaching competence essential for all 
 teachers: 


  Competence in school subjects and in how subjects may contribute to the learning of basic 
 skills 


  Understanding the school’s purpose and its significance to society at large 


  Ethical awareness in line with the school’s value base 


  Educational theory and subject didactics, i.e. insight into how children and young people 
 learn, and the ability to plan, deliver and assess instruction to promote pupil learning 


  Authority and skills in guiding learning processes in a diverse, complex group of pupils 



(15)  Ability to cooperate and communicate with pupils, parents, colleagues and other partners 
 inside and outside the school 


  Change and development skills and the ability to reflect critically on their own and the 
 school’s practice. 


(Report to the Storting No. 11, 2009) 


Two of them hold our attention: the competence about authority and skills in guiding learning 
 processes in a diverse, complex group of pupils; and the ability to cooperate and communicate 
 with pupils. In the first one, the role of a teacher is defined in a perspective of classroom 
 management where teachers have to guide pupils toward learning. He/she also has to adapt 
 learning to each pupil. It means that teachers should be attentive to their pupils to offer the 
 best learning situations. The relationship is a bit covered up by the teacher professional skills 
 in this case, but we claim that it is clearly implied. The second competence reflects more the 
 concept of relationship. Cooperation and communication are abilities directly connected to 
 relationship.  Communication is especially connected to relationship in the way that, whether 
 bodily or orally, it is an essential basic skill (Dysthe, 2013). It is the essence of the creation of 
 a relation, and in that case, learning will take place through interaction between teacher and 
 pupils. 


We can see that the definition of the role of the teacher takes another shape as long we go 
 along reading, because «the role of the teacher will always be changing» (St.meld. nr. 11, 
 2008-2009, p.12). A large part of the paragraphs set forth the institutional side of the teaching 
 function in achieving both local and national objectives. But it appears several times that 
 teachers have an impact on pupils both socially and academically: «Teachers […] must often 
 make decisions that can have an important significance for the pupils»; «the teacher is the 
 influence source that has the greatest impact on pupils’ school performance» (ibid, 2008-
 2009, p. 12). Later in the text appear furtively the concepts of emotional and social 


development and social learning. One part is also dedicated to the concept of respect, which is 
 a quality that the teacher should have. Respect is an important aspect in the creation of the 
 teacher-pupil relationship (Prairat, 2005). 


The relationship between teacher and pupils is highlighted in the chapter “What do we know 
about how the teacher exerts its role?”. This part describes classroom management skills that 
a teacher should have and it assesses the relation today between teacher and pupils. It gives 
some facts about recent studies of classroom management that show that some teachers 



(16)nowadays manage to reach, motivate and have control over their pupils. It happens to teachers 
 who are very great storytellers, teachers with specific knowledge, teachers that master various 
 teaching methods, and teachers who can improvise effectively (St.meld. nr. 11, 2008-2009, 
 p.44). 


It is clear that the Report to the Storting No. 11 has presented the values of relationships and 
 aspires to evolve the teachers’ competences in their profession. The role of the teacher is 
 defined from an instructional view, where the teacher has to achieve the goals and 


requirements set up by the Government. Furthermore it provides a recent overview of the 
 inner social skills that teachers should possess. Overall we think that the report is a positive 
 support to teachers and educational intuitions to understand the meaning and importance of 
 relationship. 


1.2.2.  The relationship in the Educational Reform of 2006 


The National Curriculum for Knowledge Promotion in Primary and Secondary Education and 
 Training is a Norwegian Educational reform. The Norwegian school reform is often called 
 KL06 or K06. It encompasses the whole basic education (primary, secondary and adult 
 education) and was set up in August 2006. The reform led to changes of school content, 
 organization and structure. An English version of the Norwegian reform is available which 
 makes it easier to analyze the present document (Kunnskapsdepartementet, 2006). 


Firstly a learning poster is proposed. It underlines the main responsibilities that schools and 
 teachers should fulfil. It follows the legislation and regulations as well as the principles of 
 human rights. Giving outlines, it is explained that the school administration and teachers must 
 collaborate to promote a good learning environment for all. The preamble of the Quality 
 framework sets broad and vague goals that can lead to a difficult interpretation. In contrast, 
 the learning poster set forth strict guidelines. We feel the will of the Institutional Government 
 to assert itself giving directives related to education. 


  


Secondly, the school reform presents sub-themes that detail certain aspects of the learning 
poster. In the topic “Motivation for learning and learning strategies” it is noted that teachers 
and instructors should be inspired, confident, enthusiastic and knowledgeable to awaken the 
desire to learn within pupils (Kunnskapsdepartementet, 2006). It requires concretely several 
competences to fulfil the role of a teacher.  



(17)These four “qualities” requires a high level of expertise in the teaching role. We can link two 
 of these competences with the notion of relationship. Teachers who have confidence in 
 themselves show that they create better relationships. These characteristics may play a role in 
 relational experiences (Hamre & Pianta, 2006). Pupils will automatically take advantage of 
 the teachers with low confidence, because they will see a weakness in the teacher. The 
 confidence among teachers favors the establishment of emotional or behavioral boundaries 
 for pupils. On the other hand teachers should be enthusiastic to enhance learning and develop 
 positive self-perception among pupils. It is important that teachers show their pleasure and 
 enjoyment of pupils (Rimm-Kaufman, 2011). The enthusiasm and passion of a teacher often 
 goes along with the transmission of knowledge. These characteristics are so communicative 
 that they can encourage pupils to get involved in learning, and sometimes without even 
 realizing it.  


The second topic, that clearly underlines the position given to teachers, is “The competence 
 and roles of teachers and instructors”. In this chapter several responsibilities and 


characteristics are required to fulfil the position or role of a teacher. Once again, it is 
 highlighted that teachers «shall be seen as […] enthusiastic guides» 


(Kunnskapsdepartementet, 2006). A list of abilities is given toward professionalism, but none 
 meet directly the idea of relational skills. 


The educational reform elaborates a sort of sketch of a responsible and competent teacher 
 which should be a model to pupils to encourage them to learn. After a careful reading of the 
 Educational reform, we find out that it raises the professional aspect of teachers as THE main 
 priority. Social abilities are less pointed out; with regard to the educative relationship; it is 
 clearly absent. Education is meant here to be essentially intellectual, cognitive, and very little 
 emotional. 


1.3.  In practice 


By representing the goals of education and the teacher's intentions toward his pupils, we can 
consider what’s involved in the relationship inside the classroom. Today's society has a 
project in training future citizens and, in parallel, the teachers also have a project for his/her 



(18)pupils as future citizens. The meeting of these projects can then characterize the essence of 
 relationship. 


The concept of classroom was formed at the intersection of two movements: the individual 
 method with a master-pupil model and the collective mode with a group-lesson model. The 
 relationship has been, influenced by this double movement: individual and collective 
 (Morandi, 2008). It is underlined by internal factors when it takes place in the classroom. 


Conversely, it can be named outside of the classroom with multiple external factors. 


1.3.1.  Internal influences 


The organization of relationships in the classroom concerns all adults in the school, but 
 specifically teachers. They are also supported by the general atmosphere that reigns in the 
 classroom. These relationships initially occur through visible signs that strengthen social 
 cooperation and academic learning. 


  The structural organization of the class: organization of the pupils’ desk, the place of the 
 teacher's desk as the classroom map. 


  The position of the teacher in the classroom: walking around, standing next to the 
 blackboard… 


  Routines: Entering the classroom, asking to speak, changing subjects… 


These different signs are observable inside the classroom and take part in the creation of 
 relationships. Likewise, it depends on goals set by the teacher and the school.  The difference 
 between pedagogical methods is a good example. These visible signs are the heart of 


classroom management and are factors in the development of interaction inside the classroom. 


1.3.2.  External influences 


The relationship can also be characterized by external signs. They are made up of all the 
things that revolve around interpersonal action. It is all that goes from legislative laws up to 
the art of teaching through motivation, confidence and error. In the following table appear all 
the imperceptible signs that relate to relationships. Categorizing it gives a better view overall 
but doesn’t mean that they are engrained. External signs are reversible and can be located in 
several categories (see Figure 1). 



(19)Wondering about the essence and functions of the relationship between teacher and pupils 
 retrieved back to analyze the role of the teacher, the purpose he/she has, and the functions that 
 the state assigned to him/her. Institutions and teachers have a common value; it is to pay 
 attention to the consequences of relationships. Besides, the democratic society edits 
 educational Act and laws to form young citizens, who must fit in the society by creating 
 relationships. Teachers should then focus on relationship in the classroom, so that each pupil 
 takes part in the micro-society: the school.  


Going out of the institutional framework and considering the relation in to practice, puts the 
 concept of relationship in the field of values. The will to control the relationship in practice 
 shows the teachers’ desire to reflect their action connected to pupils and learning. 


Pedagogical and societal aims 


Classroom climate, values, Act/ law, 
 learning methods; meaning of learning, 
 place and role of the student; citizenship; 


democracy; socialization, feedback 
 Teacher’s attributes  Values 


Authority 


Professional ethics 


Motivation 
 Confidence 
 Communication 
 Error 


Student needs 
 Influence 
 Cooperation 
 Success 
 Self-esteem 
 Pupil’s attributes  Autonomy 


Intellectual activity 
 Metacognitive activity 
 Faith in the pupils 
 Empathy 


Power 


Art of teaching 


Figure 1: Table listing the external signs in relation to pedagogical and societal aims, 
teacher’s attributes and pupil’s attributes. 



(20)
Background reflection 


During theoretical, practical classes and during practice in schools in my education I always 
 had questions about being a teacher. This profession attracts me in many ways and reawakens 
 my curiosity. All the student teachers will one day fulfil this position and during their 


formation will try to learn from professionals. But what make this profession so special? 


Maybe it is the fact to pass down knowledge or maybe it is the fact to work with human 
 beings as in the health sector. Everyone has its own motivation and value about teacher’s 
 profession, but most of us share the vibe of teaching. 


2.1.  Internships in schools 


Through practice in schools student teachers observe, analyze, and try out. They observe the 
 way the teacher move in the class, how he speaks to his students, how is his attitude upon 
 them. The teacher is a model that we, student teachers, try definitely to reproduce. 


Since my first practice in school I analyzed all the small things that make us as a teacher. In 
 the role of the teacher everything is mutable, portable and progressive. That’s why I often 
 questioned myself why the teacher is doing that? Why he/she is answering like this? And I 
 finally find out that everything happens in human interaction. It is them who encourage the 
 instability and the richness of educational situations. Then why did it not appear to me early 
 in my studies? Why nobody teach or told me? Is it something students should discover by 
 themselves? The question has so far no answer for me. 


During my different internships in school I produced several reports that had more or less 
 links to all forms of interaction’s topic. For example I analyzed feedbacks during a lesson of 
 physical education. It appears to me that the French model of teacher was a basis in my 
 teaching studies but it also shows me some limitations in the way of teaching. My experience 
 as student in Norway completely disrupt me and left me perplexed on the way social 


relationship were seen and handled. Furthermore in both countries I felt that relations were 
 understated and possibly seen as something apart from teaching. I was in front of these 
 questions shoving in my mind: why cover the affective dimension in the teaching profession? 


Does it fear because it may dethrone knowledge or because it is so intangible that we couldn’t 
be trained in interpersonal skills? 



(21)2.2.  Development of the research question 


Finding a topic and a research question that target my several questionings was not a simple 
 task. I started to think about a theme that includes a comparison between France and Norway. 


Sliding on that side I also wanted to focus on physical education, especially on motor 
 development and the influence of landscapes in the learning process. I have been really 
 interested in this theme since I came to Norway. I had plenty of ideas but couldn’t find a 
 solution to gather the ideas up. Moreover it seemed to be a too important research for the 
 specified period of time. Then I kept the idea of comparison and oriented myself on 
 pedagogical and didactic topics. My previous works on feedbacks and my interest for 
 relationship lead me to think that there was something to look after on that side. 


The research question was then meant to be about comparison. The first draft of the research 
 question has not been approved. The teachers responsible for theses stated that comparing two 
 countries asked too much work. I chose to focus on one country, Norway. Then the process to 
 write a research question that made sense for me started. I wanted to analyze teachers’ 


perceptions about relationship with their students. I didn’t want to make a long question with 
 difficult words, that’s why I focused on writing a simple question with precise words. It 
 appears as an evidence to me that, after several tries, the research question that is written 
 down today completed to open wide the door of reflection that drives me every day since. 


2.3.  Limitations 


The study will be seen from a phenomenological perspective. The information collected from 
 interviews will then be the essence of the research. Lived experiences are the core of 


phenomenology framework and lead to a conscious and clear delimitation. The research will 
 be led by the collection of data. It is the speech of teachers that are the most important factor 
 in this research. The meanings and subjectivity of teachers outline and influence the research 
 question and the theoretical framework. The description of experiences will be our base to 
 emerge theoretical concepts, approach and ideas. The data will be relevant the case research 
 because the content of the responses from the interviews is deeply personal. You must then 
 pay attention to progress carefully writing the dissertation. 


The teachers that have been interviewed are form the same area in Norway. This is neither an 
advantage nor an inconvenience, but it is true that it is difficult to get in touch with unknown 



(22)teachers. Moreover, the fact that relationship between teacher and pupils is a personal theme 
 restricts the participation from teachers. 


This research fits in topic of classroom management, which is a really large theme. Even if 
 thousands of studies have been carried out, there is still place for all kinds of questions and 
 reasoning due to the vastness of the subject. For example, it is modern to study the learning 
 environment, the importance of feedback (Hattie & Timperley, 2007), or the discipline 
 promoting academic success, but we will try not to digress in your research. Avoiding while 
 being aware of the actuality, the theoretical part will include perspectives from classroom 
 management focusing on the variety of interaction between teacher and pupils. The gender of 
 the teacher or home-school collaboration (themes related to classroom management) will also 
 not be broached in this research. 


Besides, pupil’s meanings about relationship will not be analyzed in this research. It appears 
that views are significantly different characteristics that reflect teacher-pupils relationship 
(Liu, 2013). The boundary here is that the thesis will analyze perspectives form only one 
group: the teachers. The focus toward teachers will allow us to be more specific in our 
argument. 
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Summary 


The researches on the relationship as educational tool are squarely booming. We have noticed 
 that a majority of the research findings maintain that the social aspect of the relation is a 
 factor in teaching and learning. Researchers brought out factors that can play in favor or in 
 disfavor of the teacher-pupils relationship. Most of the time, conclusions emphasize the 
 positive factors in order to explain « how to do it » and to advise the educational actors. The 
 multitude of researches offers us a wide range of information, and which all are more 


significant than each other. The relationship is definitely a feature that we cannot put aside if 
 we want to see learning as a successful task. 


The review of the institutional framework provides information on the direction given to the 
 relationship by official texts. The relationship is primarily considered as cognitive, and it is 
 highlighted by the teacher’s knowledge that enables pupils to progress. The relationship 
 visualized in the classroom practice, put the relation in a dimension beyond the school 
 boundaries. It implies the practical action placed in the field of values. Indeed, this 


understanding does no longer assign the relationship as an ordinary educational use, but as a 
 principle resulting in a very specific layout of roles and positions. 


The development of the research question has been an opportunity to reflect on the 


importance of a Master Thesis. The reflection took some time because it is necessary to be 
 truly sure about the choice of the subject before taking a final decision. Choosing the topic of 
 relationship is a great challenge owing to the modernity of the theme. That’s why it was 
 fundamental to define the research question as clearly as possible. Looking at teachers 


‘perceptions was an interesting side, and it became a possible perspective afterwards. Setting 
 limits to the research question make it possible to sketch the outlines of the research. Here, the 
 theoretical framework will focus on some aspects of classroom management, but always 
 related to relationship, and only few teachers in a limited area will be interviewed. 


The thesis is structured in a transparent manner. The content consists of the following 
 chapters: introduction, theoretical framework, methodological approach, findings, and 
 discussion. To create a common thread in the research; we based ourselves on a structure 
 including the following themes: the definition and importance of the teacher-pupils 


relationship, the creation of a relationship, several aspects of classroom management, and the 
teacher’s skills. 
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Theoretical framework 


The first part of the theoretical framework chapter will focus on relationship. More precisely, 
 the concept will be presented in a scientific and historical perspective before giving several 
 definitions to try to understand the ins and outs. The second part will include the relationship 
 in relation to classroom management, with particular emphasis on authority, control and 
 closeness. Then, we will show interest in the communication between the teacher and his/her 
 pupils. The last part will examine the diverse teacher’s skills that refer to the teacher-pupils 
 relationship.  


4.1.  Relationship 


The first paragraph, with the theme relationship, begins with a contextualization of the 


concept within time and research. After, definitions will be given to clarify the components of 
 the concept of relationship, especially here between teacher and his/her pupils. 


4.1.1.  A relationship model that evolved 


From a historical perspective dating back to the seventeenth century, the individual 


relationship model master-disciple places the teacher in a high position in the relationship, 
 and the founding principles of the relationship are given by the lesson (Morandi, 2008, p.580). 


In the years that follow, the position remains unchanged; the teacher is still the mirror of 
 culture and humanity. The relationship is set up from knowledge to pupils through the teacher 
 who embodies the humanist ideal. At the same time, for sociologists, the Education is 


intended to socialize youth in a formal manner. Thus, the relationship is seen as all social 
 relations established between the teacher, the one who is educated and the state (Postic, 1994, 
 p.24). The teacher is then placed in a high position because of its institutional authority. 


The Norwegian school has historically evolved in step with society. Today the pupil stands at 
 the center of teaching, and knowledge are developed from the pupil's abilities. Then, the 
 teacher (mediator of knowledge) is based directly on the child/pupil's needs (Telhaug, 2006). 


4.1.2.  Scientific directions within a professional-pedagogical thinking 


In the middle of the 18th century, Dewey and Vygotsky’s where already making references to 
relationship between teachers and children.  Shortly after, studies showed that «instruction is 
something more than simply demonstration, modeling and reinforcement, but instead a 



(25)complex, socially and psychologically mediated process» (Pianta, Hamre, & Stuhlman, 2003, 
 p.200). Then, the behaviorist theories were developed focusing on behaviors, emotions and 
 social environment. Often, negative pupil’s behavior was analyzed to find regulatory 
 solutions (Sylte, 2013, p.145). 


In the late 90s, studies began to bring out the relationship as an intrapersonal and 


interpersonal level. Pianta raised the issue on value of relationship for human development, 
 showing that contexts and human development are linked (Pianta et al., 2003, p.200). 


Research on the relationship took another turn the last ten years. The teacher-relationship is 
 seen as a separate entity incorporated in a complex dimension. Researchers analyzed the 
 relationship from teacher, pupils, school, parents… and today, and through the recent 


researches, we know that the teacher-pupils relationship has an impact on children's learning 
 (Hattie, 2003, 2009; Marzano, 2003). 


In the professional pedagogical thinking, learning happens through practical and theoretical 
 understanding, experience, interaction and reflection, which contribute to the development of 
 individual skills, at individual, organizational and societal levels. The sociocultural 


perspective is an interesting angle to analyze the teacher-pupils relationship. It allows the 
 researchers to focus on the social aspect of learning, and to interest themselves on the 
 interaction between several people. Communication and dialogue are then two primordial 
 topics (Sylte, 2013, p.157). 


A rapid evolution in the relational field shows that the concept of relationship is nowadays 
 studied interdisciplinary and it can be approached from different perspectives. 


4.1.3.  What is a teacher-pupils relationship? 


The relationship between pupils and teachers goes far beyond the pedagogical relationship. 


First, it is a relationship between two people, which implies everything in terms of joys and 
 difficulties.  


According to Røkenes and Hansen, a relationship denotes a mutual relationship where both 
parties consider each other as independent individuals, and where one is part of a common 
reality (Drugli, 2012, p.15). Considering that a relationship is what happened between two 
individuals, the teacher-pupil relationship is the product of the interaction between an 



(26)individual teacher and the child characteristics. Pianta assures that those two reciprocally 
 influence each other (Pianta et al., 2003).  


The relationship (its existence, its characteristics) filters and colors the perception and the 
 understanding of the teacher and the pupils (Cosmopoulos, 1999). Researches qualify it as a 
 dynamic system, because it involves several components and procedures. The complexity of 
 the concept makes it in constant motion. To understand better how and where the teacher-
 pupils relationship is, we chose to represent it in a concentric schema (see Figure 2). 


Figure 2: The 5 levels highlighting the place of the teacher-pupils relationship 


Relationships are embedded within a multilevel system represented here by circles, which 
 come on top of each other (see Figure 2). This system is composed of «multicomponent 
 entities, involved in reciprocal interactions across and within multiple levels of organization 
 and influences» (Pianta et al., 2003, p.205). The levels include everything from family or 
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(27)what is outside of school, to the individuals directly concerned in the relationship. Each level 
 has an influence on the relational processes. «The within- and cross-level interactions shape 
 the patterns of interactions between pupil and teacher that are the basis for the formation of 
 teacher–child relationships» (Pianta & Sabol, 2012). The different levels and the interfering 
 interactions form the primary context in which the teacher-pupil relation takes place. It is 
 from the correlation of all these relationships, and especially through the one with the teacher, 
 that pupils develop/grow and learn. We notice that the term of interaction comes frequently in 
 works, when it comes to relationships. Nordahl (2010) says that the core of a relationship is 
 about interpersonal, including interaction and communication with others. The term 


"interaction" seems to be less difficult to define. This term designates the teacher's activity in 
 the classroom, in the presence of his/her pupils (Bressoux & Dessus, 2003). 


The teacher-pupils relationship is quite hard to define because of its multidimensional aspect. 


To address the teacher-pupils relationship as we desired, we must choose to present the most 
 relevant parts for our research. For that, we will talk in terms of classroom management and 
 skills, highlighting the teacher’s role in the relationship. 


4.1.1.  What meaning has a relationship? 


In the last decade, books, reports and articles shows that, what teachers do has a big impact on 
 the learning environment and the learning achievement at school (Nordahl et al., 2013, p.29). 


«The relationship between teacher and pupil should work such that it contributes to pupils’ 


learning» (Drugli, 2012, p.67). The pupil is the first affected by the consequences of the 
 relationship, whether it’s positive or negative. Drugli maintains that the relationship is a 
 central factor (Drugli, 2012, p.66). 


One on side, the relationship has a meaning for the pupil(s). It promotes pupils’ satisfaction 
and positive behavior in general. In addition, the relationship is socially and emotionally 
meaningful for pupils. Sometimes a hug from the teacher can contribute to the concentration 
of the pupil, making him/her feel safe and confident (Drugli, 2012, p.66-69). On the other 
side, the relationship also means a lot to the teachers. A positive relationship can increase 
teacher’s motivation, thus benefits pupils of his/her involvement in their learning. Whereas a 
conflictual relationship will lead the teacher to focus on regulating misbehavior which 
deprives pupils of learning opportunities (Nordahl et al., 2013, p.78). 



(28)The relationship in question has an important signification for both parties. Indeed, the 
 teacher-pupils relationship, negative or positive, has direct impact on people and on the 
 situation. It therefore remains from the teacher and his/her pupils to build a relationship in a 
 way that any individuals get physically, socially and academically their bearings. 


4.2.  Classroom management 


First and foremost, Ogden defines classroom management as the teachers' expertise in 
 keeping order and creating productive working atmosphere, through the promotion of 
 teaching and learning activities in collaboration with pupils (Ogden, 2012, p.17).  


 To create relationships leads to create a classroom climate in which children feel safe, learn 
 to become responsible and allowing them to acquire a large number of skills and knowledge. 


The classroom management involves naturally relationship in its main areas. It also implies 
 that the teacher should be a clear growing person who shall have a good relation with his/her 
 pupils (Nordahl et al., 2013, p.107).  


This theoretical part presents the relationship seen in a classroom management perspective. It 
 includes the different dimensions of the teacher-pupils relationship, enhancing the ideas of the 
 authority, the communication and the positive outlook toward the pupils.  


4.2.1.  Control and closeness 


The teachers have the control on the teaching and the activity of the pupils, but they also have 
 to focus on the quality of the relationship with each pupil. The teacher that can combine these 
 two dimensions of the classroom management will appear as a teacher with authoritativeness 
 (Utdanningsdirektoratet, 2012) .  


In the following graphic (see Figure 3), Nordahl (2012) exposes the different “categories” 


where a teacher takes place according to his/her relationship with pupils and his/her type of 
 classroom management. 


The figure of Marzano is used as a support to define the two axes. Even if he handles other 
concepts, we can clearly understand that he is talking about the same topic (Marzano, 2003, 
p.43). 
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Figure 3: The dimension of the classroom management (Nordahl et al., 2012)


The axis control represents the teacher’s ability to manage the classroom. The more the 
 teacher approaches the plus sign, the clearer he/she is in his/her purpose and the stronger is 
 his/her academically and behaviorally guidance. On the contrary, if the teacher approaches the 
 minus sign it shows his/her lack of clarity and his/her slackness in the classroom management 
 (Marzano, 2003, p.42). The horizontal axis, named closeness represents the teacher's 


relationship with his/her pupils. On the same system as the last axis, the plus and minus signs 
 gauge the distance between a teacher and his/her pupils. The plus sign indicates that the 
 teacher is concerned for the needs and opinions of his/her pupils; otherwise the minus sign is 
 characterized by active antagonism toward others and a desire to thwart their goals and 
 desires (Marzano, 2003, p.43). 


The four dimensions giving by Nordahl characterize a teacher according to his/her control and 
 his/her closeness (Nordahl et al., 2012, p.31). A teacher with a low closeness and a low 


control is defined as careless. This teacher’s position represents a risk in the kids’ 


development and can damage pupils if it lasts too long. A teacher characterized as lenient is 
 concerned by his/her pupils’ demands and wishes. He/she definitely has a close relation to 
 them, but is an imprecise leader. An authoritarian teacher uses strategies to have the power 
 over his/her classroom. This kind of teacher shows a distant relationship to their pupils. The 
 authoritarian management can lead pupils to feel unsafe and are generally afraid of the 
 teacher. An authoritative teacher is a confident adult who shows that he or she cares about 
 students and dare to set requirements to them. He/she has the ability to set clear learning 
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(30)goals, challenge pupils at the level they are, and provide encouragement and precise feedback 
 when they learn what they should, or in underperforming (Nordahl et al., 2013, p.29). 


The last important point to achieve good classroom climate and relationship is to be able to 
 provide a flexible discipline in the classroom. Wubbels and his colleagues describe an optimal 
 teacher-student relationship profile in terms of control and closeness: 


Briefly, teachers should be effective instructors and lecturers, as well as friendly, 
 helpful, and congenial. They should be able to empathize with students, understand 
 their world, and listen to them. Good teachers are not uncertain, undecided, or 
 confusing in the way they communicate with students. They are not grouchy, gloomy, 
 dissatisfied, aggressive, sarcastic, or quick-tempered. They should be able to set 
 standards and maintain control while still allowing students responsibility and 
 freedom to learn. (Wubbels et al. in Marzano, 2003, p. 44) 


4.2.2.  Authority 


In relation to control is important to practice an efficient classroom management. Learning is 
 established by the teacher, who sets precise goals for learning and clear expectations of 
 behavior. The teacher works as well performance and learning, by giving clear signals and 
 enforcing rules and instructs as the same time (Nordahl et al., 2012). At its height, the control 
 may be associated to the idea of authority.  


Historically the teachers (often doctors, priests or philosophers) had a certain degree of 
 authority in itself. They were automatically respected and valued due to their knowledge and 
 their position.  


Today, the authority can be interpreted in different ways considering the field. In pedagogy 
 and education, we discern two major categories: 


  Professional authority: the teacher shows commitment, masters his/her subject and receives 
 gratitude and respect through that. 


  Personal authority: it is based on the attitudes and values of the teacher, which is closely, 
 linked to his/her identity. 


(Nordahl et al., 2013, p.117) 



(31)Teachers have first a position of authority as a result of their position. The authority of the 
 teacher is also a personal quality and the exercise of this authority is a prerequisite for any 
 teacher. The authority is used as a tool for the organization and control of individual behavior 
 (Ivic, 2000). It also falls within an effective classroom management, built with structure and 
 clearness. Authority results also from supportive relationship on behalf of the teacher 
 (Nordahl et al., 2012). 


Furthermore in a relational perspective, Nordahl (2012) maintains that the personal authority 
 of the teacher has a direct impact on pupils. He says that a teacher with authority is a teacher 
 that pupils like because he/she is friendly, communicative, and see them for who they are. So, 
 if authority lies in the teacher-pupil relationship it can either be negative or positive. A teacher 
 that manage authority at a fair degree will develop trust and learning among his/her pupils; 


but a teacher that has too high or low authority will meet relationally and pedagogically 
 difficulties. Teachers must find the right balance adapting to the pupils, creating a good 
 atmosphere and ensuring learning. 


4.2.3.  The verbal and non-verbal communication  


Effective teachers are those who communicate using good social distance: they stand close to 
 their pupils, use touch in a socially approved way, are more expressive in speaking, smile 
 more, exude opening by their bodily attitudes, frequently use eye contact and organize the 
 class in terms of interactions. 


Relationship is understood as an interaction which is related to communication. Here, it is 
 how a teacher and a pupil communicate together in a school environment. There are two 
 notable ways of communication: verbal and non-verbal (Marzano, 2011 ; Nordahl et al., 2013, 
 p.82; Schmuck, Schmuck, & Osnes, 1983, p.216). Teachers must associate with the both to 
 have optimal communication with their pupils. Dysthe (2013) emphasizes that dialogic 
 interaction between teacher and student is very important. Teachers must engage in daily 
 activities that communicate to pupils that they like them and are there to help them learn. 


That’s why it’s natural in their practices, that teachers address comments to their pupils as for 
 example, “Nice job!” and “Thank you for doing that” (Marzano, 2011 ).  


Communication can then have three directions: emotional, academic and educational 
(Nordahl et al., 2013, p.81). Pupils and teachers need the three dimensions to establish a 
comfortable relationship. The emotional dialogue is necessary to reassure, joke or simply to 



(32)express his/hers frame of mind: sad, happy, disagree, etc. The verbal communication creates 
 social and academic learning for the entire class and for each pupils (Nordahl et al., 2013, 
 p.98). 


Non-verbal communication consists of body movements, gesture or facial expressions. Often, 
 a gesture is interpreted in the right way, but it may sometimes create misunderstanding in the 
 relationship. A non-verbal expression can for example cover several emotions (Schmuck et 
 al., 1983). In this case, it requires from the teacher a long and deep work on each relationship 
 with a pupil. Teachers are also here to support and put pupils at ease (Nordahl et al., 2013, 
 p.108). Usually, small gestures are made to keep that special contact, such as a pat on the 
 back or a nod (Marzano, 2011 ). 


It is necessary that teachers respect these communications codes, which of course have ethical 
 limits, because teachers are a model for their pupils. Doing all these verbal and non-verbal 
 communications, leads the pupils to find evidence for their own behavior (Schmuck et al., 
 1983). It allows them to regulate their behavior afterwards with the aim of becoming a better 
 person and adapt to society. Finally, verbal and non-verbal communications are very 


important in the teacher-pupils relationship, because it represents the base of the relational 
 creation. Communication or interaction includes the teacher professionally and personally, 
 together with the pupil in its entirety. 


4.2.4.  The positive outlook on the pupils 


The third characteristic that seems important to create relationship between a teacher and a 
 pupil, is the positive outlook on the pupils by the teacher. Drugli states that it is meaningful 
 for pupils what the teacher think and believe toward them (Drugli, 2012, p.49). The teacher 
 has an important place in the pupils’ development and he/she must let them feel valued as 
 humans. That’s why the teacher has the power to build up or tear down the pupils’ perception 
 of their own values. To look positively at pupils has then an impact on pupils’ life. 


Hattie (2009) informs in his research that positive expectations from the teacher mean a lot 
for the pupils. These expectations are sometimes affected by preconceived ideas on the 
characteristics of a pupil in the classroom, the school level policies, and the characteristics of 
the individual pupil. Bressoux (2001) indicates that "the teacher effect" undoubtedly aims to 
describe, explain and understand the effect of teaching practices on pupil’s learning. Indeed, 
the teacher forms his/her first judgments on pupils during the first week of the school year. 



(33)The author also describes that the concept should be analyzed as a product of the teacher-
 pupils relationship. Therefore the outlook on the pupils can have an influence into the 
 relationship afterwards. 


This approach is similar to the one of Talbot (2008) who advances the hypothesis of the 
 pedagogical and didactic differentiation according to the school status of a pupil. The author 
 examines the practical management of the teachers on the heterogeneity of the pupils in their 
 classes (Talbot, 2011). He claims also that a challenge for the teachers is to promote the 
 progression of the weakest pupils. Moreover, in a classroom, the pupils who will make greater 
 progress are those where the teacher sets high expectations. Jussim (1989) and Pianta (2003) 
 shows that the teachers have a general idea of their pupils: "a good pupil" (high expectation) 
 would be a skillful and autonomous child making efforts, whereas "a bad pupil" (low 


expectation) would be a weakly competent and little autonomous child, and would provide 
 little effort. 


It’s important for the teacher to look upon every individual pupil, and give the same chance to 
 evolve each one. Choosing to see "the glass being half full rather than being half empty" 


forms the basis of the metaphor for the educational attitude. It’s a necessary condition in the 
 relationship, but not sufficient. This teacher’s attitude should go along with a desire to make 
 his/her pupils succeed, and to hope the best for them while accepting the worst. In other 
 words, it is to express a double demand: for oneself and for the other. 


4.3.  Teacher’s skills 


Today, teachers in schools have a big challenge: They have a central role in students' learning, 
 and a huge social responsibility. This social responsibility is perhaps the teachers' main role. 


Thus, as skilled workers, teachers have to respect the characteristics of the profession. But 
 that isn’t so easy, because the profession involves individuals. Also, the characteristics of the 
 teacher as a person will naturally be a key factor, and this will have a bearing on how the 
 relationship between a teacher and his/her different pupils evolves.  


For Nordahl (2012) a skilled teacher is a teacher who is able to combine structure, control, 
closeness and relationship. 



(34)The chapter will expose the two side of the teacher’s profession: the professional side and the 
 personal side. For that, the theory part will give an overview of the skills that teacher’s should 
 have in order to create an efficient relationship with pupils. 


4.3.1.  Professional skills 


Teachers are distinguished by their dedication to the pupils and to the teaching profession. 


They must feel responsible for the achievement and success of their pupils and their own 
 professional development. Nordahl and others affirms that it is always the teacher’s 


responsibility to facilitate that relationship become as good as possible (Nordahl et al., 2013, 
 p.69). 


According to the National Curriculum of Education (Utdannings og forskningsdepartementet, 
 2003), responsibilities as cultural mediator, advisor, role model and inspiration, implies that 
 the teacher requires solid professional expertise. In relation to the curriculum, teachers should 
 possess teaching skills, in order to facilitate and adapt the knowledge to all their pupils. A 
 teacher that has good content knowledge might inspire the pupils’ confidence in the teachers 
 abilities (Moreno Rubio, 2010). If a teacher is close to his/her pupils, he/she must take 
 responsibility for the work and progress. This requires that the teacher has an insight into 
 subjects and pedagogy (Haug, 2011). 


Secondly, teachers should have social skills that include the ability to interact in a broad 
 sense, which involves both communication skills and relationship skills. It is not just the 
 teacher's relation to individual pupils that is essential, but how teachers can facilitate the 
 pupils’ learning of social skills. Hattie (2009) informs that social skills are factors in the 
 learning process, promoting pupils' mutual communication and interaction, as well as the 
 teacher's relationship with pupils. 


To deepen the professional dimension, it is described below some particular skills to the 
 teaching profession. In terms of classroom management, teachers must be the leaders in their 
 own classroom (Nordahl et al., 2012, p.6). 


  Leadership skills 


The teaching profession implies a leadership position as a teacher’s skill (Nordahl et al., 2012, 
p.9). Marzano raises an interesting question: « Are effective classroom managers born, or can 
you become one if you are not one already? »(Marzano, 2003, p.10). For him, effective 



(35)classroom leaders are made. He points out that teacher with leader skills are those who 
 understand and use specific techniques in their classroom. Several skills are presented below; 


focusing on those that can be related to the social attitude of the teacher’s relationship with 
 his/her pupils. 


On a professional level, teachers must organize the classroom as a warm and optimistic space 
 for children (Moreno Rubio, 2010). To promote interaction, teachers must create an optimal 
 learning and social environment where pupils feel comfortable in terms of decoration, 
 accessibility and mobility (Stronge, Tucker, & Hindman, 2004). 


Teachers must also have the competence to regulate classroom behavior. It takes from the 
 teacher to be clear in their expectations and to fix rules to avoid misbehavior (Moreno Rubio, 
 2010). The pupils expect generally to meet a teacher that takes control of the classroom and 
 sets limits to create an atmosphere of equality (Nordahl et al., 2012, p.7). In this way, respect, 
 fairness and equity are three essential characteristics for the teacher and the pupils. A mutual 
 respect enables to create a positive relationship, but it requires from the teacher to 


demonstrate commitment and be turned towards the pupils’ development. Skillful teachers 
 understand also that there are individual differences among pupils. Teachers should use 
 techniques to engage each pupil to achieve their personal best. That’s why, teachers must 
 acknowledge particular culture, background and abilities of each pupil (Moreno Rubio, 2010).  


As presented earlier, communication skills are important in a relational context. Competent 
 teachers have the ability to show enthusiasm. They also have the energy to conduct 


challenging activities and make the learning enjoyable for pupils (Moreno Rubio, 2010). In 
 this sense, body-language and the use of appropriate tone of voice are two vital features for 
 the teacher (Marzano, 2003, p.49). Moreover, teachers must be aware of how they behave and 
 react in interaction with different pupils. Drugli maintains that in a relationship, teachers must 
 be able to adapt their behavior to the different pupil's needs (Drugli, 2012, p.47). 


Although the teacher should be professional and fully accept his/her role as leader, it is 
 natural that «leaders appeal […] to the heart by connecting to the emotional needs of their 
 people» (DuFour & Marzano, 2011).  


4.3.2.  Personal skills  


The teacher profession implies interactions between people, especially between adult and 
children. In this case, teaching may require more personal involvement than most other 



(36)professions due to the importance of the social climate of the classroom (Pianta et al., 
 2003).The teacher and pupils are marked by their personal experience, so emotions easily 
 interfere with teaching and learning; and can hardly be put aside. Thus, the characteristics of 
 the teacher as a person are naturally a key factor that has a bearing on how the teacher-pupils 
 relationship evolves (Drugli, 2012, p.37). The personal attention of the teacher is often a 
 motor in pupils learning. Marzano confirms that «virtually anything you do to show interest in 
 students as individuals has a positive impact on their learning» (Marzano, 2003, p.5). 


Teachers that engage themselves personally show care to their pupils inside and outside of the 
 classroom. This means that teachers display interest about pupils’ particular lives and/or 
 personal problems. It requires from the teachers «to be good listeners, paying attention to, 
 and showing understanding through tenderness and patience» (Moreno Rubio, 2010). 


Marzano (2003) adds that it’s important to talk informally to pupils about their diverse 
 interests before, during, and after class. In the pupil’s eye, effective teachers are those who 
 express kindness, gentleness and encouragement (Stronge et al., 2004). That’s why Marzano 
 (2011) reveals that compliments from the teacher in and outside of school (such as 


participation in sports, drama, or other extracurricular activities) enhance pupils’ 


achievement.  


Furthermore, teachers that know the pupils individually will develop productive relationships. 


It is natural to greet pupils for instance, at extracurricular events or at stores (Marzano, 2003). 


Stronge and others (2004) adds that teachers’ personal interest goes beyond listening, 
 understanding and knowing them. To bring attention to pupils, it is also to be patient, kind, 
 warm, sensitive and human; showing honesty, trust and encouragement. The teachers’ 


personal skill is to be adaptable to individual pupils’ situations (Moreno Rubio, 2010).  


After all, teacher-pupils relationship takes place not only inside the classroom, but outside 
 too. However, it’s not an obligation that teachers involve themselves personally in their 
 profession, in fact teachers vary in their ability and desire to become personally close to 
 pupils. For some teachers, to become too close to pupils means to take the risk of being 
 rejected. Another characteristic to take into account is the fact that teachers also have 
 emotions. Drugli states that how teachers generally have it in their life, will affect relations 
 with pupils (Drugli, 2012, p.38). 


A teacher should definitely use personal skills; with a certain degree to create relationship 
with his/her pupils. Indeed, a teacher who spends more time interacting socially with the 



(37)pupils and knows them individually in and outside the school, demonstrates effectiveness. 


Teachers with personal skills as humor, care and willingness pull the relationship one step 
 forward. 


4.3.1.  A balance 


Teachers are all different, but they all have the same goal: develop kids socially and 


academically in a democratic context. Some teachers appear as instructors tending to speak 
 more about the importance of organization in the classroom; whereas the others, as socializers 
 perceive their role as emotional supporters of pupils (Pianta et al., 2003, p. 207). 


In this sense, personal and professional skills should be distributed evenly by the teacher. 


Nordahl (2010) argues that the authoritative dimension is the ideal practice for teachers to 
 adopt. These kinds of teachers score high on both axes. They show a balance between control 
 as structure, and closeness as warmth to their pupils. In other words, if a teacher exercise 
 discipline over a pupil, he/she should also increase on the relational axis afterwards to keep a 
 pleasant relationship. It can be challenging for some teachers to care while setting limits. In 
 teaching and education, it’s an important point that the teacher is able to give pupils freedom, 
 since he/she has the control of the class (Nordahl, 2010). 


Drugli (2012) insists on the point that teachers are instructive but also possess emotions. The 
 emotional, social and academically intern’s patterns of a relationship are working together. 


The author tells that pupils need the two types of skills (professional and personal) from the 
 teacher, with more or less for some of them. She also let teachers know that they have to keep 
 a distance and don’t be too friendly; to be sure that learning happens. 


Getting too close to the pupils is a risk in a way that a teacher could let his/her emotions go 
 over the pupils. Stress is a factor that can be devastating for teacher-pupils relationship. 


Teachers have bad and good days, like everybody. In this context, it results in the teachers’ 


professionalism to inhibit impulses that are not appropriate to the school situation. It is not 
 suitable to yell at a pupil or to use sarcasm to get out frustration (Jones, Bouffard, & 


Weissbourd, 2013).  


Even if the essential role of teachers’ social and emotional competencies is often overlooked, 
to be an effective teacher it requires to have a series of qualities, in terms of professional and 
personal skills (Moreno Rubio, 2010). 
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