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Abstract 


The intention of this study was to depict and construct the meaning of teacher-pupil 


interactions in a preliminary grade classroom in Georgian school. By trying to understand the 
 most significant phenomenon for child’s social-emotional and cognitive development, the 
 emphasis were made only on positive interaction sequences founded on a resource-based 
 communication and mediation approach, developed by Norwegian scholars Henning Rye and 
 Karsten Hundeide. The particularity of the study was to get an in-depth picture of teacher’s 
 distinct way of interacting with individual child in class, specifically with pupil with high 
 academic achievements, with low academic achievements, and with special educational 
 needs.  


Qualitative research paradigm with case study tradition was chosen as an approach for better 
 interpreting and understanding the phenomenon of the interest. Observing every interaction of 
 teacher-pupil dyads by taking field notes was the only method used in the present study for 
 data collection.   


The findings affirmed that the eight themes for quality interaction is universal, and naturally 
 embedded in caregiver-child communication – teacher showed love and care to all three 
 pupils, tried to create a mediated learning environment for them, and helped children to 
 regulate their behaviors. Also, the data revealed that teacher used differentiated approach 
 when interacting with individual child in terms of practicing the eight guidelines. Teacher 
 tried to use resources of the pupil with high academic achievements as a tool for other 
 classmates in mediating knowledge to them, and gave her freedom to plan the activities and 
 determine the topics. With pupil with low academic achievements teacher mostly tried to 
 foster his contribution to the interaction, and to elaborate and expand his understanding about 
 different topics. The interaction between teacher and pupil with special educational needs was 
 characterized with more encouraging the use of his inner speech, reflection on his behaviors, 
 and structuring his surroundings.  


These results may hopefully inspire the readers of the thesis to think about their roles as 
caregivers, and strive to expand their rich possibilities when interacting with each child as the 
means for creating a better environment for every child in their class. 
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1  General Introduction to the Study 



1.1  Introduction 


This study is about positive interaction between teacher and pupils with different educational 
 needs in the classroom. It is a baseline study that discovers and describes three examples of 
 good quality interactions between teacher-pupil dyads, including the child with special needs 
 in a public school of preliminary class in Tbilisi, Georgia. Believing, myself, that every 
 person has the inner capacity to reveal love and care towards children; and being aware of the 
 limitations that exist in our society in different fields, where the interaction between adult and 
 child can be distinguished as most challenging one, I tried to help the readers of this thesis, 
 particularly the teachers, to discover, develop, and use the untapped power within themselves 
 (Egan, 2007), when interacting with pupils in the class. Demonstrating examples of resource-
 based interaction between teacher and pupils will serve as an agent for opportunity 


development for other teachers.   


The preceding part of the thesis gives an overview of the history of Georgia’s self-
 determination that shaped development of the basics of education system till today, and 
 specific information related to actions promoting inclusive education on the state level. 


Current situation and reforms in Georgian educational system together with the main goals 
 and objectives set for enhancing the quality of education in schools are presented afterwards. 


In the end, the rationale for conducting a study, statement of the research question, 
 clarification of the key concepts, and the importance and justification of chosen topic are 
 introduced. 



1.2  Background Information 


For creating a meaning of the entire study – starting from my personal choice of what to 
research and how I have conducted it to the understanding of the personal cultures of a 
teacher and three pupils I have observed, it has a critical importance to consider the cultural 
background of our society in terms of education. As stated by Egan (2007), individuals within 
any given culture often do embody and incorporate the beliefs, values, and norms of the 
cultures in which they live. Considering that, the following subchapter is dedicated to the 
history of Georgian’s self-determination reviewed from “The Temple – The I. Javakhisvhili 
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Tbilisi State University, Georgian Educational and Scientific Center” written by Parmen 
 Margvelashvili (2000) that was the only source used for shedding light to the aforementioned 
 issue.   



1.2.1  A Road to Georgia’s Self-Determination 


Georgian people have undergone a long road to national self-determination and consolidation 
 that had been implemented only through the spread of Christianity and on the grounds of 
 written language. People’s memory and historical sources consider the III century B.C. as an 
 introduction of Georgian writing. Since the 4th century, after Christianity became an official 
 religion of the state, a desire to be close to the sacred places became a characteristic feature of 
 outstanding Georgian statesmen, for example, Peter the Iberian (aka pseudo-Dionysius of 
 Areopagitae) – the founder of Christian Neoplatonism. So, apart from the pivot function of 
 the education and culture, every church or monastery fulfilled also its function of 


development of national consciousness. It has to be mentioned that several centers of higher 
 education and academies were founded with the foremost among them Gelaty Academy by 
 the King David Aghmashenebeli (the Builder) in 1106. Subsequently, the Georgian Christian 
 writings and mind played a significant role in the formation of the strong, independent and the 
 united Georgian State with the distinctive culture. All these directed the case of upbringing 
 and education in Georgia within its own boundaries, developed it and reached exceptional 
 heights in the XI-XII centuries; the monastery and church schools then were established as 
 official bodies where theology, hymnography, and Georgian literature were taught. 


Beginning from the XIII century Georgia came to a particularly hard period – assailments of 
 Islamic states, the Byzantine political decline occurred. Then Georgia became the part of 
 Russian Empire that lead to the abrogation of autocephality of the Church of Georgia. 


However, Georgian people retained their image of scientific and cultural creativity, and 
 produced not a few original works, extremely significant for the nation’s distinctiveness. In 
 the XIX century, basically, the men of letters loaded themselves with the mission of 


enlightenment of the people, and people greedily tried to intake in print the new national 
literature, critical journalism and books in education. In this period an idea of a “Georgian 
University” developed. Through following this endeavor and reaching the goal Georgia 
finally succeeded in its self-determination. On January 26, 1918 the opening ceremony of the 
Georgian University was held. It was the first national University in the Caucasus.  
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 From 1921 to 1991 the process of building-up a Soviet model of Georgian educational system 
 began. The system was purposefully doing the following – consistently transforming a 


personality into a mere part of a totalitarian mechanism, instead of the shaping of 


individuality with the consciousness of the citizenship and of a free creator (Margvelashvili, 
 2000). A Soviet educational system, as the means of enlightening, educating and development 
 of professionals, can be regarded as a strong system in the world. However, it was striving to 
 create from any person an unconditionally obedient person of the totalitarian regimen by 
 means of education. Since that goal contradicts the nature of freedom-loving personality, such 
 an antagonism led to the formation of a special type of consciousness and inner world of a 
 Soviet subject, which could easily provide  the room for a frame of mind and motivation for 
 living with a double standard, justifying lies  and frequently - stealing. This is the reason, why 
 a post-Soviet society strives to attach a paramount importance to the inculcation of ethics, 
 morals, spirituality and faith, which signifies a complete acquisition of issues that the concept 
 of education implies itself, because - together with enlightenment, it indicates the communion 
 with light and other blessings of existence the personalities possess. 


The task of self-determination and self-assertion, together with the respectable participation in 
 modern civilization becomes essential in the context of the building of the state; the way to 
 solve this problem at present, follows the state educational system. Today Georgia is in the 
 process of seeking the concept of educational system – how it should be built, and what 
 principles should form the basis of our education. In 2012, we are in the process of structuring 
 the educational system, adjusting new and contemporary knowledge and practices to our 
 traditions, setting new goals, priorities, were, fortunately, implementing and developing 
 Inclusive Education are clearly highlighted in the state policy. 



1.2.2  Steps to Become an Equal Member of the Civilized World  Community 


Georgia has recognized and signed international documentations concerning the rights of the 
people with disabilities that at the same time form the basis for supporting inclusive education 
in our country. These includes: Universal Declaration of Human Rights (ratified in 1991), UN 
Declaration on the Rights of Mentally Retarded Person (1971), UNICEF Convention on the 
Rights of a Child (1994), Declaration on the Rights of Disabled Persons (1975), European 
Convention for the Protection of Human Rights and Fundamental Freedoms (1999), Standard 
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Rules on the Equalization of Opportunities for Persons with Disabilities (1993) and etc. 


Geneva Convention on employment policy (1964), International Labour Organization (1996); 


European Social Policy Charter (with amendments), and Salamanca Declaration and 
 framework action (UNESCO, 1994), which is a guiding document of the Ministry of 


Education. Consequently, Georgia has political responsibilities to provide quality education, 
 social integration and participation in the public life to the children with disabilities (Ministry 
 of Education and Science (b), n.d.). 


As stated in the National Curriculum presented by the Ministry of Education and Science in 
 2010, general education is divided into three stages: primary, basic, and secondary. Primary 
 level implies the grades from I-IV, basic – from VII-IX, and secondary – from X-XII. 


Education is free and compulsory on the primary and basic levels. As the current research 
 focuses on the interaction specifics between teacher and 3rd grade pupils, it will be interesting 
 to identify the core aims of primary level education: (a) pupils have to have the foundation on 
 which it will be possible to learn effectively on the basic level of education; (b) pupils have to 
 have the possibilities to reveal and develop their own intellectual, physical or spiritual traits or 
 dispositions; and (c) pupils have to have the possibilities to gain information and develop 
 skills, attitudes, and abilities that they will need and use through their lives.  


In the aforementioned document five general novelties are embodied that are related to the 
 concept of inclusive education. According to this document, the center of educational process 
 is each pupil and achieved results. Learning is defined as gathering information, and 


development of skills and attitudes. It is the process of searching for the optimal version of 
 learning selected both by the teacher and pupil together. In the teaching-learning process 
 pupils’ physical and psychological abilities and age-appropriate interests are considered. Also, 
 the main point is the quality, and not the quantity, of education. 


In 2008 “The Strategy and Action Plan in Education of Pupils with Special Educational Needs 
for 2009-2011” was created on the basis of Georgian Constitution, Georgian law of Basic 
Education, Georgian law of vocational education, UN convention of children’s rights, 
Georgia’s national curriculum for 2008-2009, and on the international program of Education 
for All. The period of 2009-2011 was defined as the preparatory phase for achieving the long-
term goals in giving education to pupils with special needs. As written in the document, by 
using the aforementioned strategy and action plan the Ministry of Education and Science will 
contribute in providing special schools with methodological and material-technical equipment 
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 and will commence to implement and develop Inclusive Education. One of the main 


objectives and priorities of this document is to work out and introduce the National Model of 
 Education for children with special educational needs, and secure the accessibility of 


education for these children. 



1.2.3  Education Reforms and Current Situation in Georgian Schools 


As stated earlier, nowadays, the educational system in Georgia is on the stage of reforms, 
 searching and trying different approaches to enhance the quality of education in schools and 
 follow the trend of inclusive education. For 2010-2011 one of the main priorities that were 
 highlighted from the Ministry of Education and Science of Georgia (MES) was to increase the 
 teachers’ professional level of competence and implement and develop the Safety Concept – 
 create safety zones and establish discipline in schools with the help of certified resource 
 officers (Shashkin, as cited in Kilasonia, 2011, November 15). Herewith, to regulate norms of 
 behavior of the teachers of general educational institutions and to develop ethical and healthy 
 relations among the participants of educational process, MES created teachers’ professional 
 ethics code that is obligatory to follow. In the national curriculum for 2010-2011 new changes 
 were brought in, more specifically, “class teacher’s hour” – a new class activity, where the 
 time will be spent on sharing and discussing different values between the class teacher and his 
 or her pupils. In the part of Basic Principles of Teaching and Learning, it is emphasized that 
 some of the primary goals of preliminary and basic education level (from I-VI to VI-IX 
 grades) are to create an environment where students can have the possibilities to reveal and 
 develop their intellectual, physical or inner characteristics and to develop the skills and 
 abilities that are essentially important in their whole life (Ministry of Education and Science, 
 2010). The above mentioned primary changes in educational process were initiated due to 
 following reasons: 89% of teachers who took part in the teacher certification exams could not 
 pass the threshold of minimum competence level. Also, based on the report of Ministry of 
 Internal Affairs the facts of violence between students in Georgian schools were extremely 
 increased in 2010. 


To sum up, the current reforms are all directed to improve the level of education by raising 
teachers’ level of competence and develop healthy and tight interactions between teacher and 
pupils, as well as to create a school as a safe zone for children.  
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1.3  Research Problem and Rationale of the Study 


‘I believe that education … is a process of living and not a preparation for future living’, said 
 Dewey (1959/1997, in Schubert, 2009, p. 87). Living fully brings interminable growth. So, 
 the focus of teaching-learning process has to be directed on the extended approach to 
 education, together with didactic or curricular aspects, inclined to resource-based and 
 culturally sensitive practice (Johnsen, 2005). The school has to be the arena for creating 
 caring and loving atmosphere contributing to high self-esteem and increase in socio-
 emotional well-being of students. Paulo Freire (Bartlett, 2005) stated that educators should 
 strive to incorporate ‘problem-posing’ method in which teachers and pupils, through dialogue, 
 learn together. For him learning is relational and the knowledge is produced in interaction.  


Subsequently, in order to enhance the quality of education in public schools we should start 
 looking at the opportunities and resources that we have now and use them for further 
 development of school. In particular, the attention should be directed towards the positive 
 patterns of communication and interaction between teacher and pupil - the basis for child’s 
 socio-emotional and cognitive development.  


According to the National Study on Violence against Children in Georgia commissioned by 
 UNICEF in 2007, even though children and young people (11 to 17 years of age) report 
 physical and psychological victimization in the schools at high rates, they report positive 
 attitudes towards school and their teachers. This result gives a very positive basis to build on 
 in looking for solutions-focused approaches at school level that are based on tolerance and 
 respect between adults and children in schools. To redress adult violence towards children 
 that is a common experience for students, it has been suggested that school staff should 
 receive support and training in how to manage conflict and avoid violent behavior including 
 how they can achieve this by always offering positive role models to children (UNICEF, 
 2008). Hence, I consider that by directing all the available resources in deepening and 
 tightening the relationship between teacher-pupil dyad without the external control (i.e. 


involving certified resource officers), mentioned earlier in subchapter 1.2.3, will serve as 
 basis for creating safe and trustworthy environment at school. 


The phenomenon of positive interaction patterns between teacher-pupil dyads in one 
classroom is presented through eight guiding principles for positive interaction offered by 
Henning Rye (2005) as the core of a resource-based approach to optimizing children’s socio-
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 emotional well-being. From his point of view, positive interaction between teacher and pupil 
 is a principle point in further teaching and learning process and, hence, child’s overall 


development. The attempt to answer the following questions makes it possible to describe the 
 phenomenon of interest of this study: 


1.  What characterizes the quality of interaction in three examples of teacher-pupil 
 dyads in the third grade preliminary class in public school of Tbilisi? 


2.  How the quality of interaction is similar to/differs with between teacher and (a) pupil 
 with high academic achievements; (b) pupil with low academic achievements; and 
 (c) pupil with special educational needs? 


The aim of the study is to depict all the specific ways how teacher shows care, love and 
 affection to children with different educational needs, the ways she tries to expand knowledge 
 and the ways she teaches self-regulation to pupils in class. In other words, to see what sustains 
 children’s positive feelings and attitudes about the school, towards teachers and the whole 
 teaching-learning process.  


It is important to focus on good practices and strengths of teacher-child interactions to deepen 
 our knowledge about the factors that foster positive atmosphere in class and support children 
 development. By bringing out the good quality interactions it can help to sustain and reinforce 
 the existing positive skills of teachers, make them more motivated and interested as they will 
 gain feelings of competence as caregivers (Klein, 1986, as cited in Klein & Hundeide, 1989), 
 while at the same time give insight on how to work on weaknesses by building on them to 
 those who are responsible for raising their professional level of teaching, which is so 
 important for the long term effects of creating school as “safe haven” for pupils (Johnsen, 
 2005, p.8).  


It will be the first baseline study to be carried out about teacher-pupil interactions in Georgian 
 context, that will search for positive themes, and alert the readers of the study to some of the 
 subtle and complex processes of interaction that directly shape and influence learning, hence 
 pupil’s development.  


Another focus of interest in this research is to contribute to more understanding of specific 
positive interaction patterns related to pupils with different possibilities and educational 
needs. It is interesting to find out in what ways teacher’s interactions between three pupils on 
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different levels of mastery differ or is similar to each other, what type of interaction patterns 
 are leading related to individual child in class.    


In addition, it is also an ethical consideration to reveal and emphasize teacher’s strength(s) in 
 positive interactions with pupils in class, because all adults have the capacity to love and care 
 for and guide children under their care.  



1.4  Main Concepts Used in the Research  


The content of the most commonly used main concepts and their application in thesis are 
 discussed in this part.  The key concepts are the following: quality, interaction, dyad, 
 communication, classroom interaction, and mediation. The eight themes of positive 


interaction will be introduced in chapter two as the main element of the theoretical framework 
 of my thesis. 


The study tries to explore the characteristics of the quality interaction in teacher-pupil dyads 
 in a preliminary class. Since the study’s main focus was to expose the positive interaction 
 patterns between teacher and three pupils with different educational needs and possibilities, 
 every type of communication during the lesson was recorded, however, only the good quality 
 of teaching – teacher’s actions and utterances in an interaction with a pupil, were analyzed 
 through the use of certain categories. The term interaction is defined as a relationship 
 between two persons, in this study between teacher and pupil, resulting in reciprocal 
 influences (Corsin, 1999). The main notion is that interaction is constructed by individuals. 


These are the situations where individuals come to a common ‘definition of the situation’ – 
 continually interpret each other’s actions and therefore, constantly ‘redefine’ the situation for 
 themselves (Stubbs and Delamont, 1976, p.25-26). This study is concerned with how learning 
 and development are assisted by the interactions which take place in a classroom – how 
 teacher uses different tools to guide learning and construct a common knowledge with her 
 students (Edwards and Mercer, 1987, in Littleton, 2010).  


Communication is the process of exchanging meanings between individuals through a 
 common system of symbols (communication, 2012, para. 1) – through spoken or written 
 words, pictures, gestures and non-verbal communication. It is the means of interaction. So, in 
 this thesis the word communication will also be used when referring to teacher-pupil 


interactions.  
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 When referring to the concept of quality interactions, it is meant to describe how properties in 
 a phenomenon correspond to certain criteria (Nilsen, 2003; OECD, 1989, as cited in Nyborg, 
 2011). Here the quality of interaction is related to the eight themes/categories of positive 
 interaction introduced by Henning Rye (2001) in resource based communication and 


mediation approach. Moreover, according to Winder (1994, in Judd, 1994, para. 10), quality 
 is an ‘on-going process of building and sustaining relationships by assessing, anticipating and 
 fulfilling stated and/or implied needs’. Later each category will be described and defined.  


The research is a case study, where the unit of analysis is teacher-pupil dyad within 3 children 
 sample. The term dyad implies that only two persons are present during the interactions 
 (Bronfenbrenner, 1979).  


Interaction and communication are the basic processes in teaching and learning (i.e. 


classroom interaction). In curriculum relation model (Johnsen, 2001) the author introduces 
 eight main aspects that are fundamental for the teaching and learning process and where the 
 communication, together with care, is placed in the middle of the model to indicate that it is 
 an implicit part “of every curricular aspect from the beginning right to the end of the process 
 of planning, implementing, evaluating, revising, implementing again, and so on in the 
 educational process” (p.289). As stated by Galina Dolya (2010) pedagogical process is 
 comprised by 3 types of learning and teaching processes in adult-child relationship: (a) 
 teaching model, where teacher initiates games, models, and mediates tools, facilitates, 


promotes reflection; (b) cooperation model, where teacher and pupils are seen as collaborators 
 and create joint activities; and (c) autonomous model – when teacher organizes the 


environment, observes self-initiated play and supports if necessary. Additionally, in 
 classroom interaction teacher tries to draw students into a shared and cumulative 


understanding of the activities in which they are engaged, to make sense of experience, and 
 assists by using language in new ways to pupils’ gradual development (Littleton, 2010).  


As stated in Feuerstein’s theory, one of the ways an individual can experience and learn is 
through mediated learning experience – an active process, when another person serves as a 
mediator between the child and environment (Nyborg, 2011). In classroom context teacher is 
the main mediator between the pupil and the knowledge in the world. Teacher prepares and 
reinterprets the stimuli from the environment so that they become meaningful and significant 
for the child that, in case of high quality, can stimulate child’s cognitive development. Pnina 
Klein (2001, in Nyborg, 2011) identified 5 universal categories that turn an interaction 
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between an adult (teacher) and child (pupil) into a mediated learning experience. These are 
 focusing, affecting, expanding, competence, and regulation.  


In this study the eight themes for positive communication will be used as a term, when 
 focusing on the phenomenon of teacher-pupil interaction patterns. These themes can be 
 grouped into 3 dialogues: emotional, mediational, and regulation that will be thoroughly 
 discussed in the following chapters. 



1.5  Thesis Outline 


To make easier for the reader to follow the development of the research process, it is 
 important to know how the thesis is designed. Chapter 1 presented the background 
 information of the educational system of Georgia, outlined the research purposes and its 
 justification, and clarified the key concepts as they are used in this study. In chapter 2 
 theoretical perspectives are introduced together with different programs and perspectives on 
 the importance of quality interaction between caregiver and child. In the end the empirical 
 evidence will also be presented. Chapter 3 is devoted to the methodological part of this 
 research. Presentation of findings is presented in chapter 4. A thorough review of the selected 
 categories used for the analysis part will also be discussed here. In chapter 5, the final part of 
 the thesis, the results are discussed in relation to theoretical and empirical knowledge, 


conclusions are drawn, and suggestions for future research projects are expressed.  
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2  Theoretical Perspectives 



2.1  Introduction 


This chapter focuses on the theoretical framework of the investigated phenomenon. Theories, 
 mainly from cultural-historical tradition, together with different programs or perspectives that 
 emphasize on the importance of quality interaction for child’s learning and development will 
 be reflected. The selection of particular traditions in this research were inspired and 


influenced by the resource-based mediation and communication approach presented by 
 Henning Rye (2001). Entire study carries along the notion of positive interaction between 
 caregiver and child represented in the eight guiding themes of ICDP program for early 
 intervention that creates the basis for child’s healthy socio-emotional and cognitive 


development. Furthermore, research measuring interaction quality between teacher-pupil, and 
 parent and child dyads will also be reviewed.   



2.2  Importance of Social Interaction and Mediation 


The fundamental notion of cultural-historical school is that human consciousness is related to 
 its social nature. The ontogenetic path of human being lies in mastering social historical 
 experience in the learning process. Vygotsky accentuates that the social environment is the 


“source” for human development. As Vygotsky stated, human learning implies a specific 
 social nature and a process by which children grow into the intellectual life of those around 
 them (Vygotsky, 1978a). Learning comes before development, the assumption that Russian 
 psychologist considered while formulating the concept of zone of proximal development 
 (ZPD): 


The zone of proximal development is the distance between the child’s actual 
 developmental level as determined by independent problem solving and the higher level of 
 potential development as determined through problem solving under adult guidance or in 
 collaboration with more capable peers. (p.86)  


Vygotsky (1978a) pointed out that the most important step in the education of children is to 
improve their social interactions with adults and peers, as under the adult guidance or in 
collective activity are activated child’s internal processes that go beyond the limits of his or 
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her own capabilities in his or her zone of proximal development. After internalizing these 
 processes child has reached his new level of independent development. Two aspects have to 
 be emphasized here: each psychological function appears twice on scene, first as collective, 
 social activity, and then as internal means for thinking. Between these two “actions” lies the 
 process of interiorization that allows child to do things independently on a new level of his or 
 her development; and the learning process itself should present collective activity (Vygotsky, 
 2005). Thus, learning is not development, it is transformed into development through 


internalizing external knowledge and skills; it is culturally organized and the core aspect in 
 developing human’s higher psychological functions. Luria in his writings reflected 


Vygotsky’s insistence on a distinction between elementary functions that are involuntary 
 applied and higher functions that associated planning elements in a deliberate manner (Cole, 
 1978). So, it is the task of an adult, educator – a teacher - to create an environment to move 
 the child from spontaneous application of elementary skills to the intentional application of 
 higher, analytical skills, active recall, and voluntary attention; to direct and regulate pupils’ 


activities through the collective activity, through organizing collaboration between pupils and 
 between teacher and pupil. 


Barbara Rogoff (2003) proposes learning as a process of changing participation in community 
activities that can be represented in different ways. It includes different forms of participation 
in culturally guided activities through the use of particular tools and involvement with cultural 
institutions. Learning and interaction involve guided participation. As she continues, the 
reason of people’s development is the existence of communication and coordination during 
participation in shared deeds. For establishing communication partners should seek common 
language for understanding that occurs between people in interaction. Modifications then in 
each participant’s perspective are necessary to accomplish things together. As Wertsch (as 
cited in Rogoff, p. 285) wrote, modifications are a process of development – development of 
thinking, that what the aim of zone of proximal development is; as the participants adjust to 
communicate and coordinate, their new perspectives involve greater understanding. It is in 
accordance with the zone of proximal development phenomenon, when interaction with more 
experienced adults are the basis of learning where the mutual understanding between them 
should exist. So, according to Rogoff human development occurs in participation in shared 
sociocultural activities in their communities, where children play actively central roles 
together with elders.    
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 What makes us understand our surroundings, how we perceive what we see or hear, to say 
 shortly what makes us function in our world? The main conceptions are tools and signs that 
 function as mediating activities for constructing our understanding of life, symbolic systems 
 used to communicate and analyze reality. They include symbols, signs, numbers, plans, maps, 
 charts, models, pictures, teaching styles, art, and language. Tools are externally oriented, they 
 are the means by which human activity is aimed at mastering the nature, when signs are 
 internally oriented and are aimed at mastering one’s own self (Vygotsky, 1978b). Cultural 
 tools are not inherited. They are developed and preserved in the culture. Vygotsky believed 
 that the purpose of education is to introduce children to the full range of cultural tools and 
 show pupils how to use them in profitable and quick ways for analyzing reality. According to 
 Luria, intelligent behavior is any mediated behavior in which between the task and actions 
 there is some intermediate system that helps to solve the problem (Cole, 1978). Cole and 
 Vygotsky both see the use of and incorporation of tools in activity as the means of 
 appropriating and adapting surroundings to their own goals. When communicating with 
 adults, changing and organizing behavior on the basis of objective activity and speech, and 
 gaining knowledge, a child not only acquires new forms of relationship to the external world 
 but also works out new ways of regulating his behavior and establishes new functional 
 systems that enables him or her to acquire new forms of recall, new ways of thinking, and 
 new methods of organizing voluntary actions. Language has a self-regulation function that 
 assists child to plan, guide and monitor his or her behavior. As different authors (Berk, 1986; 


Winsler, Diaz, and Montero, 1997, in Moreno, 2010) have shown in their studies, children 
 who use inner speech to guide their thinking during problem solving are more likely to 
 perform better than those who do not. So, in interaction teacher’s speech becomes thinking 
 tool, as well as a regulative tool for pupils. Russian school makes emphasis on the language, 
 sign, as the most important and universal cultural tool that shapes our development and 
 enables us to rise to a new level of organization in our activities (Cole, 1978). Psychological 
 development occurs through teaching and learning using the various types of spontaneous and 
 specially organized interactions of the child with adults – interactions through which person 
 assimilates the achievements of historically shaped culture. An essential role in this process is 
 played by systems of signs and symbols (Davydov, in Dolya, 2010).  


For Bruner, the primary way in which our minds get shaped to the patterns of daily cultural 
life is through stories we tell, listen to and read. Narratives are the tools we share to make 
sense of the world, what has happened and what may happen, so we become active 
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participants in our culture through these narratives. Narrative is the mediator between the 
 canonical world of culture and the more distinctive world of beliefs, hopes and desires 
 (Bruner, 2006). 


Bruner claims that all meaning is constructed, that “reality is made, not found” and that our 
 interpretations are shaped by the culture in which they are embedded (Collins & Bielaczyc, 
 1999). He feels that by equipping children with models and procedural tool kits for perfecting 
 their narrative skills, we give them possibility to broaden their interpretive procedures for 
 connecting different construals of reality, to endure the conflicts and contradictions that social 
 life generates. This notion is compatible with Vygotsky’s and Luria’s notion of providing 
 child with a systematic instructions and adult guidance in mastering those skills, in 
 particularly language that afterwards becomes their tools for regulating their own inner 
 behavior. To Bruner, goal of education must be to help learners use the culture’s tools of 
 meaning making and reality construction and that it can be achieved by interacting with 
 others: “The practices and participant structure of a learning-communities approach involve 
 knowledge sharing and engaging in activities in which individual knowledge building 
 contributes to the knowledge of the community as a whole” (Collins & Bielaczyc, 1999). By 
 using the cultural systems of interpretation that makes our lives understandable to others and 
 ourselves, meaning achieves a public and communal form. To deal with the world and 
 understand the cultural phenomena we frame events and sentences into larger structures, in 
 schematas and these larger structures provide an interpretive context for the components they 
 encompass (Bruner, 1990). The narrative form is the form of framing experience that is again 
 social designed for the sharing of memory within a culture rather than simply to ensure 
 individual storage.   


Brian Fay (1996) declared that people’s identity is formed by the social and cultural world 
they live. He described the difference between ‘having the experiences of’ and ‘knowing the 
experiences of’ explaining that feeling something does not therefore mean that a person 
knows what he or she is feeling. Knowledge of what person is experiencing always involves 
an interpretation of these experiences. According to him, “every experience is a sign whose 
meaning must be derived from seeing how it is connected to other experiences and the 
situations in which they are located” (Fay, 1996, p.13). Knowledge is an interpretive 
understanding, making sense of it, grasping the meaning of it. Hence, it is an adult’s 
responsibility to assist and equip children with these skills in order to live fully afterwards. 



(29)15 



2.3  Teaching Methods and Strategies 


Class teaching can be viewed on a continuum between the extremes of formal and informal 
 methods, incorporated by the teacher that are based on wide variety of pupils’ individual 
 learning styles. These factors make it almost impossible to have any single ‘correct’ way to 
 teach (Henson & Eller, 1999, p. 270). Subsequently, there are wide variety of techniques that 
 teacher has to incorporate to use effectively for having a positive impact on pupils’ 


competence, self-concept, motivation, or developing inner speech.  


Several instructional methods can be distinguished that are supported by socio-historical-
 cultural theory. Scaffolding is an important tool designed to support students early on in the 
 learning process. Teacher guides pupils in their thinking process, or offers hints and cues 
 during problem-solving. To break down a complex task into smaller and simpler steps is also 
 an example of scaffolding. Teacher encourages pupils to take new challenges independently, 
 or to seek help whenever they are unable to make progress. Fading is another important 
 method used by the teacher – a process of gradually removing scaffolds as pupils’ progress, 
 reducing explanations, or prompts until they can perform independently. Teacher has the 
 responsibility to teach pupils not only how to perform a task, but also to learn how to think –
 encouraging child’s use of private speech is a precursor for child’s later internalization and 
 self-regulation. Moreno (2010) proposes several tips for achieving this goal: teacher has to 
 model, show how to perform and how to think about the task by thinking aloud for the pupils; 


ask pupils to articulate – explain what they are doing and why as they perform the task, to 
 describe strategies that they used to solve problems and the reason for using these strategies. 


Continuous assessments of different types are also a vital part of teaching and learning 
 process, where giving pupils possibilities to reflect – encourage them to evaluate their own or 
 others performance according to a model or standards set by the teacher, is a necessary 
 element of this whole process. By using exploration method teacher encourages pupils to 
 undertake new tasks or answer new questions with guidance, teacher instructs and gives 
 directions to them.  


All these principles used by the teacher can be seen as a facilitator of pupils’ cognitive, as 
well as, psychosocial development. Different teaching methods are related to different kinds 



(30)16 


of interaction between teacher and pupil. The eight principles for positive interaction offered 
 by Rye (2001) are truly in accordance with any kind of teaching method that focuses on the 
 role of language as a cultural tool for joint intellectual activity and as a means for organizing 
 student’s inner thinking and mastery of his or herself (Vygotsky, 1978b). Growing up is an 


“apprenticeship in thinking”, using words and ways of thinking achieved through the dialogue 
 (Heath, Rogoff, 1990, 1995; Wells, 1986 as cited in Mercer, 2002). 


According to Mercer (2002), quality of children’s educational experience is significantly 
 affected by the extent to which their dialogue with the teacher gives what they are doing in 
 class the continuity of meaning and a comprehensible and worthwhile purpose. Talk lessons, 
 collaborative reasoning, narrative activities, peer-group discussions, story telling, systemic 
 theoretical instruction are all types of teaching methods that highlight the importance of 
 communication, interaction between teacher and pupil and among pupils. These educational 
 approaches are based on belief that cognitive development is unfolded within everyday 
 human activity, where teacher has the role of a guide in how to use exploratory talks and a 
 creator of a particular quality of inter-mental environment in which students can take active 
 and reflective roles in the development of their own understanding (Mercer, 2002). Using 
 such kind of methods and activities has different educational values: the awareness and 
 understanding of the multiplicity of viewpoints are achieved, children’s experiences are 
 organized, and the meaning is impregnated. When familiarity is achieved between teacher and 
 pupils, the complex cognitive processes are encouraged (Pontecorvo & Sterponi, 2002) and 
 all these are based on the ability to communicate and care, the fundamentals on which other 
 important educational aspects depend in order to be activated from the very beginning and all 
 through the process of learning and teaching (Johnsen, 2001).  


Teacher has to take special responsibility to create and maintain the connections between the 
 curriculum-based goals of activity and a learner’s existing knowledge, capabilities and 
 motivations (Mercer, 2000 as cited in Mercer, 2002). We, the human beings, are socially 
 dependent, communicative creatures, who gain the knowledge and experiences form others 
 and whose thoughts and actions are shaped by our interactions, so we develop intellectually 
 by helping each other, taking into consideration the cultural and historical background of the 
 learner (Mercer, 2002).  


So, the teaching methods that will be applied by a teacher in the classroom comprise the every 
aspect of teacher-pupil positive interaction in different levels. These are the factors that help 
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 the whole educational process to develop and progress for the benefit of children. These 
 principles facilitate using different teaching methods and strategies, at the same time 


enhancing the quality of education, children’s learning process and safe learning environment.  



2.4  Classroom Talks and Dialogic Teaching 


The following programs, dialogic teaching and classroom talks, are concerned with how 
 learning and development are assisted by the interactions taking place in classrooms, 


specifically, about the importance and significance of face-to-face, synchronous educational 
 dialogs in classroom contexts. Edwards and Mercer (1987, in Littleton, 2010) stated that 
 teachers use talk to guide learning and construct a shared version of educational knowledge - 
 gradual development of new problem solving skills and new ways of using language for 
 representing knowledge and interpret experience. Mercer (1995, in Littleton, 2010) proposed 
 three aims of using talks in the classroom from teacher’s side: 


  To elicit knowledge from students 


  To respond to things that students say 


  To describe the shared classroom experiences in a way that the educational 
 significance of those experiences is revealed and emphasized 


For having understanding what pupils already know and understand, teachers often use cued 
 elicitations, together with direct elicitations. Cued elicitation is a way of getting out 


information from a pupil by providing strong visual cues and verbal hints as to what answer is 
required (Littleton, 2010). It is important to reflect that teacher’s questions –the forms of 
questions- have various communicative functions that can be judged and analyzed only in 
dialogic contexts. They can be used to test child’s factual knowledge or understanding, to 
manage classroom activities, to find out about pupil’s way of thinking in concrete situations, 
to clarify, explain, expand, or justify a pupil’s response. Moreover, questions can help pupils 
in developing their own use of language as a tool for thinking – to encourage children to make 
explicit their ideas, reasons and knowledge and share with the class; to model for children 
useful ways of using language in discussions and other activities that children can appropriate 
later, and so on (Littleton, 2010). The way teacher can engage with the pupils is to incorporate 
children’s contributions into the continuous teaching-learning process. This is achieved 
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through confirming or repeating the things of educational significance, and then through 
 elaborating contributions to further explanation or to highlighting their significance (Edwards 
 and Mercer, 1987; Mercer, 1995, in Littleton, 2010). The goals of specific activities should be 
 regarded as a part of greater whole, feeling of continuity should be experienced by the pupils. 


So, how this can be accomplished? Littleton (2010) reviews teacher’s different actions: (a) by 
 referring to past events and implicating them in the mutual construction of knowledge with 
 the pupils; (b) by using recaps to summarize what were the salient features of the past event 
 of current activity – literal recaps, when teacher sums up what happens now, or reconstructive 
 recaps, when teacher presents a modified version of history that fits her current pedagogic 
 concerns; (c) by using elicitations to assist pupils in recalling of past events; and (d) by using 


‘we’ statements to highlight past shared experiences as significant and relevant. Hence, talk 
 with a teacher and pupil, precisely the cumulative dialog between teacher and pupils is 
 possibly the most important instrument for ensuring that a pupil’s engagement in a range of 
 activities contributes to his/her understanding of the subject matter as a whole.   


Dialogic teaching, proposed by Alexander (2000, in Littleton, 2010), brings more nuanced 
 aspects of interaction in the classroom, than just the use of questions from teachers. In 
 dialogic teaching both teachers and pupils make fundamental contributions, through which 
 children’s thinking on specific theme is helped to progress. Dialogic teaching highlights ways 
 that teacher can encourage pupils to actively participate in dialogs, which enable them to 
 express, reflect upon, and alter their own understanding. The variation that Alexander 


describes are related to the extent to which teachers elicit children’s own ideas about the tasks 
 they are engaged in, that teachers make clear for them the nature and purposes of tasks, 
 encourage pupils to discuss mistakes and misunderstandings, and to engage them in dialogs 
 that are ‘chained into cumulative, coherent lines of enquiry’ (Alexander, 2004, as cited in 
 Littleton, 2010, p.151). Dialogic teaching, in terms of what teacher does in classroom 
 interaction, can be identified in following examples: 


  Pupils are given opportunities and encouragement to question, express their views, 
 and comment on issues or ideas that arise during the lessons; 


  Teacher engages in discussions with students for exploring and supporting 
development of their understanding of content; 
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  Teacher considers and uses students’ contributions in expanding the subject theme of 
 the lesson and in designing activities which enable pupils to follow their 


understanding on their own, through talk and other activities; and 


  Teacher uses talk to provide increasing, continuing, contextual frame to enable 
 students’ involvement with the new knowledge they face. 


Dialogic teaching requires the forming and maintenance of dynamic inter-subjectivity 
 between teacher and pupils. 



2.5  Moving to Self-Actualization 


Abraham Maslow (in Huitt, 2007) stated that human development can be seen as moving on a 
 hierarchy of human needs –from the satisfaction of basic, deprivation needs (physiological, 
 safety, social, and esteem) to the acting upon the growth needs – human’s self-actualization. 


He presented the idea that human actions are directed towards goal attainment. However, in 
 order to fulfill the highest of these needs, the lower needs should be met at first. Social need is 
 the most important need after the physiological and safety needs are met: meeting child’s 
 need of belongingness to the group and a recognition need is a prerequisite to self-respect and 
 adequate self-esteem. So, teacher has to strive to respond to pupils’ individual needs and use 
 responsibly their strengths and possibilities which provide a foundation for empowerment of a 
 child in the class, and permit constructing dyad interaction in which trust, responsibility, and 
 value sharing paradigms inspire the behavior of the actors of this dyad (Judd, 1994, para. 24). 


Teacher’s responsibility is to assist pupils in accomplishing through attention to the higher 
 needs, ensuring that lower level needs are also satisfied in the process. It has to be noted, 
 though, that the need for belongingness to the group and recognition should be unconditional 
 and not “deserved” and acquired because of academic achievements, intellectual possibilities 
 or child’s physical appearance. Child’s unconditional right to be a part of the group means to 
 have the right to be different. Meeting the need for creating sense of the belongingness to the 
 group (friendship, care, collaboration) enhances child’s motivation, self-esteem, and 


respectfully, contributes to the skill development (Mamukadze, 2010, slides 26-28). 


Erik Erikson in his theory of psychosocial development emphasizes on the impact of social 
experience on human’s life. He suggests that for a person to love, work, and get the personal 
satisfaction from the activities he or she does – to have a healthy personality, several stages 
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should be undergone where only by resolving a central crisis with higher positive ratio on 
 each stage, a person develops a new psychosocial value (Henson and Eller, 1999). From the 
 research objectives, the special interest here will be oriented on the industry vs. inferiority 
 crisis experienced by the pupils in elementary school. If solving the crisis positively, children 
 develop the value of competence. Teacher has the ability to impact positively this conflict in 
 classroom. As pupils begin to value learning and the recognition of teachers and friends on 
 this stage, teacher has to provide opportunities for their successful experiences. Pupils should 
 feel the pleasure of successfully completing a task by teacher’s support, positive feedbacks, 
 and assisting them in working toward realistic goals (Henson and Eller, 1999, p.86). 



2.6  ICDP – 8 Themes for Positive Interaction 


Henning Rye (2005) offers a resource-based approach to optimizing children’s socio-
 emotional well-being. He discusses how the development of emotions is socio-culturally 
 embedded and organized in interrelation with a developing self. From his point of view, 
 positive interaction between teacher and pupil is a principle point in further teaching and 
 learning process and, hence, child’s overall development. Resource-based communication and 
 mediation with pupils is, therefore, key to optimal psychosocial development. 


 A universal intervention program – International Child Development Program (ICDP) – 
 grounded on resource-based communication and mediation approach aims to improve and 
 enrich interaction between adult and child in order to stimulate a healthy psychosocial 
 development of the latter. The ICDP approach is built on the idea that the best way to help 
 children is by helping their caregivers – by increasing their sensitivity, enabling them to 
 employ their own empathic competency and practical experience to interpret, respond, and 
 adapt to the children’s expressed feelings (Christie & Doehlie, 2011). It empowers and 
 strengthens caregiver’s self-confidence. The ICDP helps caregivers to develop meaningful 
 dialogues with children, promotes children’s active participation and initiatives that is equally 
 important in parent-child, as well as teacher-pupil interactions. The essence of the program is 
 presented in eight guiding themes for positive interaction that can be divided into three major 
 types of dialogues (Hundeide, 2007, in Christie & Doehlie, 2011):  


a.  The Emotionally Expressive Dialogue (addresses the emotional development and 
creates basis for safe and comforting relationship) 
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 1.  Showing love and care to the child 


2.  Following your child’s lead 
 3.  Intimate dialogue 


4.  Giving praise and recognition 


b.  The Meaning Creating and Expansive Dialogue (addresses the cognitive development 
 and creates child’s understanding about the world he or she lives in) 


5.  Joint focus of attention 


6.  Give meaning to the child’s experience 
 7.  Expanding and explaining 


c.  The Regulative Dialogue (addresses the moral and behavioral development and helps 
 the child to master skills and develop self-control) 


8.  Self-regulation (step-by-step planning, scaffolding, positive limit setting, 
 situational limitation) 


These guidelines for positive interaction are clear and universal, naturally embedded in 
 caregiver-child communication and present in any culture (International Child Development 
 Programme, 2009, p.4). As Rye (2001) stated it is mainly the intent, content, and meaning 
 that are distinguishable when referring to the guidelines of interaction in different social and 
 cultural contexts.  Although the eight themes here are formulated for parent-child interactions, 
 the adapted form of these guidelines for a school context proposed by Henning Rye will be 
 thoroughly presented in the Presentation of Findings, Chapter 4.     


The ICDP program tries to raise caregivers’ self-awareness, self-confidence and 


understanding of their abilities to support and promote child’s development. Consequently, 
 the eight principles offered by Rye and Hundeide show the power of caring support, the roots 
 for interaction that instill confidence in children, particularly in children with special 


educational needs, that form all important aspects of sustaining lifelong learning. This gives 
 them the feeling of significance and importance in the world, creates a secure environment 
 and shows them that “it is worthwhile to do” that itself helps regulating the behavior 
 (Kloosterman, 2010).   


All emphasis are made on teacher’s sensitivity, ability to adapt to the child’s needs and status, 
offering tools for learning and giving a continuity of meaning to children in what they are 
doing in class, importance of language and dialogue and all those nonverbal cues that create 
safe environment for the child’s learning process and his or her further development. As it is 
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seen, each aspect is in accordance with the notion of child’s zone of proximal development, 
 where the aim is to reach child’s proximal level of development through mediation, giving 
 assistance and guidance or involving in collaborative and joint activities with other peers, that 
 is the precursor of giving child the ability to master him or herself. Also, Vygotsky sees the 
 degree of complementarity in child’s proximal zone of development as a determining factor in 
 the success of the interaction between the participants. Elements of complementarity include a 
 common understanding of the task at hand, an appreciation of one another’s cognitive, social 
 and emotional development and potential contribution (Mahn & John-Steiner, 2002).   



2.7  Research Measuring Interaction Quality 


Bornstein (1989) suggested that there are two modes of interaction, social and didactic, when 
 considering child upbringing in a family context. Social mode of interaction is comprised of 
 physical and verbal strategies that parents use to express their feelings and to engage their 
 children in primarily interpersonal exchanges. Here, the focus is on the dyad. However, in 
 didactic mode of interaction the adult directs its focus outside the caretaker and infant as such. 


On this stage of interaction, parents try to stimulate and arouse their children to the outside 
 world, by directing their attention to the properties, objects or events in the environment. 


They introduce, interpret, and mediate the external world, provide opportunities and assist 
 children to observe, imitate, speak, and learn. Bornstein (1989) points out that each mode of 
 interaction demonstrated validity for the growth of cognition (p. 200). 


It has been found that close, and not conflicting or dependent, teacher-child relationships 
 benefit children and support their progress in school (Birch and Ladd, 1998; Hamre and 
 Pianta, 2001, as cited in Ladd, 2010). Findings show that among kindergarten children who 
 were at risk for retention, children having positive teacher-child relationships were more 
 likely to be promoted than those with negative child-teacher relationships (Pianta and 
 Steinberg, 1992, as cited in Ladd, 2010).  


Ladd and Burges (1999, as cited in Ladd, 2010, p. 240) found that ‘qualities of teacher-child 
 relationship predicted later children’s classroom participation and, indirectly, academic 
 achievement’. While these findings are made on only smaller samples and similar 


demographic groups, available and present evidence implicates the teacher-child relationship 
as a potential antecedent of children’s school adjustment. 
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 Nowadays in educational research special emphasis are made on the teacher as a guide and 
 model for language use, who enables children to better comprehend the use of language as a 
 tool for thinking, while also promoting an inclusive climate for discussion. In a classroom-
 based approach ‘Thinking Together’ introduced by Mercer and Littleton (2007, as cited in 
 Littleton, 2010) the main goal is to achieve children’s active appropriation of a particular 
 educated way of talking and thinking, so that in time they are able to apply, adapt, and 


develop their use of language creatively and flexibly in their discussions. The evidence shows 
 that teacher’s encouragement of children’s use of certain ways of using language leads to 
 better learning and conceptual understanding (Van der Aalsvoort, 2011).   


Andy Hargreaves (2000) in his paper “Mixed emotions: teachers’ perceptions of their 
 interactions with students” describes the differences elementary and secondary teaching 
 comprise in terms of emotional understanding and emotional geographies. He found that 
 elementary teaching is characterized by physical and professional closeness that establishes 
 greater emotional intensity in the class, however, secondary teaching characterized by greater 
 professional and physical distance that leads teachers to treat emotions as intrusions in the 
 classroom that threatens the basic forms of emotional understanding on which high-quality 
 teaching and learning depend. Studies of teacher satisfaction show that teachers’ most 


significant rewards are gained from students in the classroom (Nias, 1989; Dinham and Scott, 
 1997, in Hargreaves 2000). Elementary teachers declare that they have not only affection for 
 students but, in some cases, even to love them (Nias, 1989; Hargreaves, 1994). These are 


‘psychic rewards’ of teaching that ‘rotate’ in relationships with students (Lortie, 1975, as 
 cited in Hargreaves, 2000). For securing these psychic rewards teachers establish close 


emotional bonds and understanding with their pupils as a foundation for teaching and learning 
(p. 817). The interview analysis revealed that classroom relationships were more valued as a 
source of positive emotion among elementary teachers - satisfaction that teachers gained from 
strong and rewarding classroom interactions; Teachers appreciated and cherished being 
missed by their students when they were absent; being a favorite teacher; being loved by 
students, admiring informality and humor with them; and having an atmosphere where they 
experienced ‘warm fuzzies’ with their classes (Hargreaves, 2000). It has to be mentioned that 
interviewed teachers’ classrooms were emotionally intense with respect to negative emotions 
too. So, according to this data the fulfillment and contentment of elementary teaching seem to 
come from emotional bonds and emotional understanding established with entire groups in 
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the process of teaching and learning, in immediate and not just prolonged, relationships with 
 their classes.         


As stated earlier in the introduction chapter Pnina Klein has identified five categories as the 
 universal characteristics of an interaction between an adult and a child that develops an 
 interaction into a mediated learning experience. These categories are: focusing, affecting, 
 expanding, competence and regulation. By empirically defining these five categories in the 
 observational instrument OMI (Observing Mediational Interaction), Pnina Klein measured the 
 quality of mediated learning experience in mother-infant-dyads. In one study it was found that 
 the quality of mediated learning experience predicted cognitive outcome measures up to four 
 years better than children’s own cognitive test scores in infancy, or other presage variables 
 related to pregnancy, and to mother’s education (Klein, Weider and Greenspan, 1987, in 
 Nyborg, 2011).  


Geir Nyborg (2011) modified and adapted OMI instrument to observe and find out the quality 
 of meditational teaching in Norway in special education. Even though the results showed that 
 the quality of teaching was low in all four cases of teacher-pupil dyads, the cross case 


analyses revealed that focusing, expanding and regulation were the most dominating 
 categories used by the teachers in individual teaching. 


In research of care and support in the classroom of elementary school done in Ethiopia on the 
 case of the three teachers, Tekle (2004) found out that all the eight guiding themes of ICDP 
 were manifested in variety of ways when evaluating the behaviors of teachers in class teacher-
 pupil interactions. Although, teachers’ behavior of interaction showed slight inclination 
 towards the group of students than the individual students, he concludes that teachers’ 


tendency to focus on and care for both the individual and group of pupils were balanced to 
 increase the quality of interaction for all the pupils in the class. Tekle used percentage 
 distributions and the rank order of the frequency of each component of the themes to discuss 
 his findings about the characteristics of classroom interaction between teacher and pupils. 


Talking to the pupils held the highest percentage of teachers’ behavior from the eight themes 
of positive interaction. The behavior of the teachers to praise and acknowledge their pupils 
were rated the 2nd highest. Adapting to the pupils and focusing students’ attention were 
ranked as the 3rd and 4th out of the eight. Teaching students self-discipline, creating meaning 
to pupils’ experiences, and elaboration and expansion of students’ knowledge were followed. 
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